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Whose Culture 18 This?
Whose Curriculum Wil It Be?

California’s new social studies texts unleash a long-
polarizcd socictal debaie.

Story and Interviews by Laurie Qlsen
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Beyond Images

Ruthanne Lum McCunn and Jean Chan Moore
demonstralz that cthnic ideniity transcends skin color.

By Katherine Kam

20

1990 Census Poses Challenges to
California‘s Future

More than a head count, the census is an ¢normous
social and political 100l for the slate’s diverse cilizens.

By Eric Mar

Fditors’ Note

This issue of Califorria Perspectives is devoled to
thenes Ihat touch directly or indirectly upon
cullure. *“Whose Culwre Is This?" cxplores the
ewmolional debale over the culture we teach our
children through Lhe sanctioned school curriculum
and through more sublle school practices such as
segregalion and Lracking. The unique cultures
within & kindergarlen and a fifih-grade classreom
coine o life through the journals of two student
teachers in an cthnically diverse East Qakland
school.

In John Bishop's photographic essay, *The
Masters,” we find that the traditional folk arts of
cullures from around the globe are thriving in
California’s own cities and backwoods. In “Beyond
Images,” Rulhanne Lum McCunn and Jean Chan
Moore tell their personal multiculturat histories,
squashing stereotypes along the way.

Touay, Californians along with the rest of the
nation are struggling with the guestion, “Do we now
or wilt we ever truly share a common American
cullure? We can'L propose lo answer that here;
insiead, we offer glimpses nlo the lives of some
inspirtng people who remind us why il's so
imporiant lo keep the question on the table.

3¢
Decent Housing Comes Home

South Central L.A. constructs an affordablc housing
communily that will nurture families and promote
children’s educations.

By Susan Anderson

26 LT
The Masters:
A Journey Among California‘s Folk Artists

Cahuilla Bird Singers, lu Mien Embroiderers,
Mexican Norteiio Accordionists, and othiers.

Photagraphs by John Bishap
Review by Carol Dowell
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Stopping Bias In its Tracks

Child care workers discover how 1o instill in young-
sters an appreciation for humankind’s differences.

By Laurie Olsen and Ning Mullen
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On Becoming a Teacher

Anguishes and triumphs are revealed through the
Journals of two student teachers at an East Oakland
clementary school.

By Wendy Tanabe and Annic Alcott
Infroductlon by Della Peretti
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The Good Common School

A consensus prescriplion for all schools and commu-
hitics 1o ensurc their children the best edueation.
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Whose Culture IS "This?

Whose Curriculum
Will It Be?

The selection of a controversial textbook
magnifies a long-polarized debate over
power, knowledge and national identity.

By LAURIE OLSEN

LAST FALL, the California State Textbook Commis-
sion adopted u new social siudies textbook series for the
upper elementary school grades. The books. which portray
a history ol America built by diverse peoples but based on
the values of Europe. were welcomed by a migjority of the
Coramission as the most balanced aad vibiased texts avail-
able to date. Meanwhile. during months of public hearings
and privale comnussion meetings previous to the adoption.
lej.ons had protested the beoks on the grounds that they
skewed and marginalized the histories of many of
California’s ¢thnic and cnltural communities.

Few educttional issucs have galvanized as much reaction
in Californis as the process that led to the selection of these
texibooks, This is med just an drgament over books. Al
lieart, it is fundamentully a struggle aver inclasion and ¢x-
clusion, over pawer and knowledge, and over jnequties n
soticly, Teatbooky went the official stamp of “legitiauie
knowledge.” But the social studies books have berome the
ted flag for a muich larger debate thin has been siroldering
for years aboult the politics of culture. and aboul national
identity. In this scenario the lextbook authors and [-opo-
nents, many of whom are Cul'ifornia education leaders, ¢all
themselves "plurahsts’ and say they applaud niulticultural -
isim, but not at the expense o” a common culture, “Too
much" focus on diversily is posed by this group as a barziet
to national unity, The magunitude ¢f this sentiment nation-
ally was reflected in Time magazine's July 4, 1991 cover
slory which blasted multicultural education efforls around
the conntry. The cover headdline: “Who Are We? Anierican
kids are getling a new-—and divisive—-view ol Thomas
Jefferson. Thianksgiving and the Fourth of July.”

The large. loose coalition of civil rights and commwnity
groups thal oppose the California textbooks call a “myth™
the pluralist versioti of a unified Americn evolved through

Whaen £ 1driuea Fe Thict

-

assimilation and imegration. They cie the menualites and
segregalion prevalent in society today as resounding proof.”
and demand that their children know the story of how these
came to be. Only when children know one another’s full
hertage and history can their self-esteem thrive and their
chances of working logether as equals imp sve, We will
cill those who oppose the lextbooks “lnclusionists,” as
their mmission 15 lo gee their diverse experiences and per-
spectives inclnded in the core cnrriculum of the schools.
Most basically. they call upon schools to teach 1he whole
aud full truth,

BPemographic Change:
The Context of the Cultural Politics
Debate Over Curriculum

The word “"nation” ¢comes from the Lmin word for “birily,"
implying thal a nation is a group of people of common an-
cestry. But Amnericans do not share 4 comnion ancestry or
religion, The United States has been, since inception, i cul-
turally diverse nation. The inission of kinting a nation out
of diverse peoples is encapsuled in the national motlo, "E
piuribus unnm’—""0ul of many. one.” The tension implicit
n that molio has been a recurring theme throughout our
unation's history—and never so profoundly as during peak
cras of immigratiol.

This is. of course. such un era. In record numbers, peopie
are ismimigraling 1o Califormnu—({rom evcry ¢ontment,
speaking close 1o 100 different languages. and representing
lundreds of national and cultural groups. The 1990 Ceunsus
counted six million foreign-born immigrants in California.
In the past decade, the number of linited-English-profi-
cient chifdren in California public schoels tripled.

Tha swifness atid magnitude of the  changes huve
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Fear, anger, anxiety and
confusion enter all the public
dialogues over diversity.
What do we have in
common? What will hold us
together as a society?

R

thrown our society into a deep identity crisis. Fear, anger.
anxiety and confusion entet all the public dialogues over
diversity. What do we have in common? ¥ nat will hold us
together as a society? Can we unii¢ as a nation without ig-
noring the historical struggles and unresolved injustices
among our people? What wiil be the terms of the compact?

It is not surprising thal the tensions over how we deline
ourseives as a nalion surfaced largely around what is 1o be
taught in the schools. Schools are the formalized institution
af cultural iransmission. The school curriculum has long
been used a5 arneans to shape ihe minds and values of the
next gencration. Curriculum is not neutral, nor is know!-
edge. But what or whose values should the public schools
reflect? What is the role of schools in an era of diversily?
Whose knowledge will be taught?

The history of American public schools has included
many sociat and political clashes over these guestions.
Whal ends up taught in schocl—whal is counled as legiti-
male knowledge-—is the result of nower srruggles berween
various cultures, classes, races, genders and religions, and
the widely ranging perspeciives they bring.

The debales about Lhe role of cumriculum and whase in-
lerests it wili reflect have changed in different historical
periods. Attimes it has focused on regional differences
{north vs. south), gender, religion (Catholic vs. Protestant),
and lifestyle (1960°s counier-culture). At times of social
and demographic turmoil, these kinds of conflicts most
dramatically come 1o the fore. In this era, undeniably, the
clearest lines of deinarcation are ¢acial and ethnic.

1990 Social Studies Textbook
Adoption in California

State law governs the purchase of texibooks 1 California.
The first phase is the development of a cucriculum frame-
work by a comniittee of appointed “experls” in a subject
matler—in this case, sicial sludies. The framework de-
scribes what should be taught and how. A cornersione of
Staic Superintendent of Instruction Hill Honig's school
reform sirategy has been massive revisions of the curnicu-

lum frameworks, accompanied by upgrading instruciional
malerials and developing accountability measures aligned
with the frameworks. Many aspects of these reforms have
been veidely lauded in national education circles. But the
long process of developing the new social studies frame-
work was not itsall without conlroversy and echoed ai
titne s the broader societal debate about cullural diversity.

The new Social Science Curriculuin Framework slates:

*We want our children to recognize the multicultural
character of American socicly and the existence and
contributions of the many groups who comprise our
society; to develop an awareness of how their lives
will be affected by domestic and international politics.
deinographic shifts and the stress of social change; 1o
learn thai our national hetitage is pluralistic; and that
our national hislory is the coinplex story of many
peoples in ¢ne nation, of "E pluribus unum’.”

The framework was viewed as a progressive and trium-
phant move fowards increased excsllence by some, as a
compromise by others, and as 4 deep defeal by stili others.
But the fuil force of thesz differences didn’t fully explode
as a public issue unlil the textbook adoplion process began,
highlighting the tensions and differences in interpretalions
of the framework.

Publishers were invited io submit books that met the
mandates of ihe new social studies framework. Only two
publishers came forward. During the required period of
public comment, support and criticisms of the books carne
from hundreds of advocates, educalors, parents and acade-
micians throughaul the siate. Groups representing numer-
ous ethnic groups spoke repeatedly against the books,
offering lengthy citations of their weaknesses.,

The State Board of Educalion had he job of formally
approving the beoks. and only onc K-8 series, by Houghten
Muiflin, was finslly adopted by a split vole. Afier the adop-
lion. the fight moved 1o local school beards as they deliber-
aled whether io buy the books, knowing alternatives and
the resources to buy them wouid be scarce.

During the heated debates previous 10 the adoption, the
most challenged aspect of the Houghton Mifflin books was
their treatment of slavery. Following are lwo examples of
controversial passages:

i
h

"Cotton growing secined esgecially well surted for the
insltilution of slavery because il kept the slaves busy
the year ‘round. Slave owners always feared that il
their workers had lillle to do they would gei into
trouble!*

“Harvesting was usually over by Christimus lime. e

\5 California Perspectives
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Then, for about a weck. all work stopped...the harsh In the plurahStS view, t‘he
and cruel side of slavery was put aside, if not forgot- 1 : ' -
ten. There were feasts, singing and dancing, a Christ- gl’OWlﬂg dlverS'ty Of the popu
mas trec...(and) small presents [or everyone. Sonic lati{)n iS weakening the glue
masters even dressed up as Sama Claus and distribuied .
giils.” that binds us together as a so-
I Other complaints stated 1hat Native American tribes CIEty- The I’Ol@ Of tCaChlng
I :;e::c treated in the bnok_s as warl_ik_c and po_li_:ically scher?t- hiStOI'y is to emphasize a core
_Ing; that the harsh working and living conditions of Mexi-
can farmwaorkers were washed over, that the imprisonment of shared experiences — an
l of Japanese Americans in the U.S, dnring World War ) . .
B was Wrivialized; and that the scriptures of non-Christian Amerlcan COmmunlw to
religions were discounted as hislorically questionable. . .
Dissenting conumission member Joyee King. director of WhiCh we all belﬂng'
. leacher education at Santa Clara Universily, spent months
trying to dissuade her colleagues from approvmg the bouks.
. saying, "I feel an ethical mid mor:l responsibilily to oppose
the adoption of instructional naterials which violate the “In California a powerful group of educational tradi-
' dignily and worth of people in any way." Public letnpers tionalists, with links m the Bu:* and Reugan adminis-
fared when the editcation establishment defended the irations. has successfully promoled a blend of
B books at a press conference by citing the high number of pluralisin and nationalisin that forms the basis of
“references” lo minoritics. Only (wo of the 100 frustrated California’s new history eurriculum. It is rooted in the
] parents and advoeates who attended in apposition 10 the contention that there is a "commeon cullure to which
books were allowed to speak. Coltexl. perspective and ac- all American inmnigrants have contribuled—ared
I curacy were al issuc, not minorily “guolas.” they tricd to which is the glue (hat keeps tiic nalion 10gether, This
explain. Tlie entire adoplion process was further questioned common cullure, according lo Diane Ravilch, was
I because Gary Nash, one of the principal authors of the formed by different ethnic groups wlho 'competed,
Houglton Mifflin text, was a UCLA colleague of Charlotie foughtl, suflercd, but ullimately learned (o-live 1ogether
| Crabiree, the chair of the commission s hislory subject area in peace and even achieved a scose of common natioh-
coNimitice, hood'.”* —Sun Francisco Examiner
. To understand the complexity of this tragically divisive
debale requires analysis of the perspectives of Ihe Inthe pluralisis’ view, the growing diversily of the popu-
l inclusionisis and the pluralists, The groups differ philo- lation is weakening tlte glue that binds us logelher as 4 so-
sophically in their views of the conunon good. their views ciety. While other voices im the school reform movement
l of culture, and their visions of lile in an incrcasmgly di- focus ont the role of selwols in mecling 1he economic crisis
verse sociely. facing cor nation, the phralists are more concerned with
= whal they view as a enlwral crisis. The role of teaching
The Pluralist Position hislory is 1o specifically emphasize a core of vallies and
I cxperiences that defines whai holds us togelher—an Amcri-
During the textbook debates, the pluralist position ws cat cornmunity to which we afl belong. Curriculum be-
B finnly represemted by the power structure of California coincs the key to vreating this commion culture, High-
public education. [l included a majority within the Com.- hghting differences will lead 10 cultural mid socictal disso-
) mission on Textbook Selection, Stale Superintendent of |U!i°“- they say. The most widely publicized supporter of
Instructior Bill Honig and the well-known Bostoh textbook this position is Diane Ravitch:
I publisher Houghton MifMin. Tt was backed up by prominent "
national educalors such as Drane Raviteh. Artlur “If there is 1o overall communily. if all we have is a
] . Schlesinger Ir. and Chester Fim, who call themselves “plu- molley collection of racial and ethnic cultures, there
ralist multiculturalists,” though those who oppose the 1ext- will be no sense of the connnon good. Each group will
I books refer 1o theni morc oftea as “educational {ight for its particular interests, and we could casily
Iraditionalisis” or “ragists.™ disintegrale as a natiol, becoming insicad cmbroiled
i in the kivds of ethnic conflicts that often dominate the
i foreign news each night™
] Whase Cutture Is Thia? .[_'} 5
|
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When the teaching of history
becomes reduced to a single
text with limited pages, inclu-
sion in history is a scarce
resource, forcing groups to
fight for their place.

Ravilch fears what she views is the position of "particu-
lanistiec muliicalluralists™:

"Pluraliss...say that we are all part of this nation’s
gorgeous mosaic of racial and ethnic groups; as citi-
zens ol the same socie'y. we arc all responsible for
one another. By conirasL, the particularists negleet the
bonds of mutnality that exist among people of differ-
ent groups and encournge children 10 seek Lheir pri-
mary identity in the cultures and homelands of their
ancestry.”

Critical to understanding the pluralisis’ position is their
reading of the American past. In their view, American cul-
ture belongs to all of us. The United States was built by all
of us. We remake our society and cullure with each genera-
tion and, by definition, U.S. culture is and always has been
multicultural, While soine brief mention may be made of
the struggles between groups, Lhe pluralisis are emphalic
that in teaching children history we inusL einphasize the pes
that bind, and not the struggles whicli they fear will divide.

“In elementary and secondary lexis. the story must be
1o0ld as the forging of a new people who are leaming to
live amicably with others who are diffetent, It is a
story in which people of many different backgrounds

> - “have joined together to become one nation. all Ameri-
cans,"—=Ravitch

Historian Arthur Schiesinger. Ir.. a staunch pluralist
whose views on the issue have been widely published in the
New York Times. Time, and clsewhere, was a dissenting
meimber of a New Y ork schools commission thal recently
took a strong controversial posilion in [avor of 2 more
inclnsionist eurriculum, He wrote:

**The conlempotary ideal is not assim fation but
cthnicity, The escape from origins has given way lu
the search for roots, We used to say " pluribis
terum,'” Now we glorily pluribis and belitile nnum,
The meling pot yields w the Tower of Baby .10 we

repudiate the quite marvelous inheritance that history
has bestowed on us. we invile the [ragmentation of out
own culture inlo a quarrelsome spatter of enclaves,
ghellos and tribes. The bonds of eohesion in our suci-
cly are sufficiently fragile, or 50 il seems lo me, that it
tnakes no sense to sirain them by encouraging and
exalling cultural and limguistic apariheid. The rejection
of the melting pol poinis the republic in the dircction
of incoherence and chaos.”

The pluralists repeatedly pose versions of the question:
“How can we ensure that education promoles pluralism and
not pacticularism?” The mosl essential public good at this
lime in history. according to the pluralists, is a sense of
racial and ethnic unity.

To promote such nnily requires some inclusien of minor-
ity experiences inlu ihe traditional dominanl view of
American history. The pluzalist position put forth in the
lextbook adoption dialogue secks to account evenhandedly
for the contributions of selected racial and ethnic groups lo
a comumon culture, but within an existing and overarching
framework of an American society born from selected val-
ues of Europe, The contributions of these groups become
importznt as illustrations of the themes of democracy. of
individual rights, of indusirial progress. To include more
details or additional groups would be unwicldy and unnce-
essary. When leaching of history becomes reduced 10 a
single text with limited pages. inclugion in history is a
scarce fesonrce, forcing groups 1o fight for their place, As
Gary Nash. amhor of lhe Houglton Mifflin series selecied
for adoplion, explained in a response Lo pressares forinore
inelusion: "Students would need Lo replace their bookbags
with wheelbarrows.”

The greatest threat to national unity are those who em-
phasize Ihe differences beiween groups, who call atention
to past injuries and struggles belween groups in sociely.
who (in the eyes of 1he pluralisis) rejert 2 common culture,
They are, in the words of the pluralists. "particularisis.”
“separalists,” "filiopietists™” (ones with excessive reverence
for their ancestors), “Europhobes.™ and "iribalists,”

The Inclusionist Positon

With a litany of names leveled al them by the pluralists, the
voices calling for rejection of the texibooks sitnply call
themselves “'civil rights advocales™ or “wilh the people.” In
the San Francisco Bay Arcu, for example. they include Lthe
NAACP, the Mational Chicano Human Riglus Commission,
the Coalition Against Apartheii and Racism, the National
Coalition of Educntionnl Activists. Chinese for Allinnaive
Action, the Arab Resource Cehtér and Lhe Son Francisco
Stale Univessity Women's Studies Departinent and School
of Ethnie Swudies.

'y
0 Californict Perspectives
Q

BEST COPY AVAILABLE



o

(€)

ERIC

FS

Tl inclusionists say lhe textbooks perpetuate a perva-
sive and longstanding paltern of invisibility or marginali-
zation of the experiences and heritage of the major ity of
people. They say their stories are excladed, Lheir ethnic,
racial, gender. class and culiural idenlity denied, and Lheir
children taughl a distorted and narrow view of American
culture that perpetuates their oppression. As Henty Der,
Executive Direcior of Asian Americans for Affirmative
Action, said in testimony before the Texibook Selection
Commitiee: . )

*We do not wan! ethnic histury, we wanl accurale hislory
for all children of all races. We do nol wan! to be
mar ginalized any longer.”

From the inclusionisis’ perspective, it is an ironic twist of
rhetoric and a disturbing coinmentary on the polarized po-
litical climate that their calls for inclusion are viewed as
special interests and as scparatist, The common culture they
strive for is based on acknowledgeinent of e ~=ryone’'s ex-
periences, Segregalion. inequity and “apartheid.” as
Schlesinger charged, are not created by ethnic recognilion,
but by powerful forces of exclusion. In the debale abourt ihe
nature of American history, the inclusionists view cullure
as rooted in the historical, economic and political experi-
ences of diverse peoples. defined in greal imeasure around
race, gender, class and ethnicity. Access to nne’s cullure
requires knowledge about one’s roots. The fornial school
curriculum either provides this, inisrepresents il, or denies
that it exisls. The ourcome of the curriculun baitle to the
inclusionists will deterinine whether children are ex-
cluded—oprevented by distorlions and omissions from
knowing their own history—or thirive as full members of
the society, affirmed by knowledge and recognition of their
cultures and backgrounds.

Furtherinore, in the inclusiomst view, access to he per-
speclives and experiences of diversc groups provides alf
children with richer exposure 1o the breadih of human ex-
perience, painting u fuller picture of lustory.

Many inclesionists reject ourigln the pluralist perspec-
tive of a colnmon unifying culuire in Awmerica to which
diverse peoples have volunlarily assimilated and contrib-
uied. They benave the assimilation and integration por-
trayed in that view is a distortion of the wuth, particularly
for African Americans and Nalive Ainericans, and that
United States history has failed to produce a pluralist soci-
ety of ethnic, class and culluzal equals. The ideal of an
Ancrican cominon culture of equality and deinocracy lias
not yet, in facl, delivered for Ainerica’s ethnic ind racial
minorities. The cullure of the Uniled States has oflen in-
siead supported a racist political and economic hierurchy.

Pedro Noguera. a professor at the University of Califor-
niu. Berkeley, and inember of the Berkeley school baard,
whicli avaniually adoptled the texis, addressed this issud:

Whose Cutture 1s This? "L

-L__.

From the inclusionists’
perspective, it is an ironic
twist of rhetoric and a
disturbing commentary on
the polarized political climate
that their calls for inclusion
are viewed as special
interests and as separatist,

“If we are 1o get Lo a poinl wliere as a sociely we ¢an
‘learn 1 respect each other, it has to be based upon
open recogiition of past injustice—that slavery was
wrong, Lhal genocide of the Indians was wrong. That
clarity is essential lo assure ethnic ininoritics that
those kinds of activities won't occur again. That the
books failed to do that is a reflection, really. of an on-
going debale within the country over whether or not,
in faci, slavery was wroilg. There are many historians
and others who still belicve that the ends justify the
ineans, Thal inaybe on some abstract moral grounds il
was wrahg 10 have carried out slavery or murdered
Indians, but the result was that we have this great
country. The iinplication is that slavery was a neces-
sary par of building our greatness, and that slavery
aclually helped Black people, that it brought them
*civilization”."

Meunwhile, the inclusionists claim the price paid for the
steeping of minority children in the inylthology of a com-
inon culiure has meant the loss of cultural identity for mi-
nority communilies. In a sense, children are made
cullure-kess through the obscuring of their true hislory and
roots. And they are leflisolated by laek of expasure to the
expericnces of ollier politically powerless groups. The tra-
ditional and pluralist conceptions of American culture are,
to many inclusionists, merely someone clse's cullure
(dominant Europein) isaposed on culiurally diverse
peoples.

Thic rejection of the adopled slate social studies text-
books is a civil rights assertion for full recognition and in-
clusion, and the redefinilion of *common™ culuire to be a
commonality based on acknowledgment, justice and cquity.

Time's "repon™ raged against the inclusionisl position:

{continued on puge [2)
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History of Winners
Leaves Too Many Losers

intenview by Lavrie OLsEN

J ACQUELYN SMITH has laught for more than
2Q years in the Ravenswood City School Dis-
trict of East Palo Alto, where she herself was
raised and educdted. She is president of the
teachers assoctation in her district, which has
rejected the state-adepted Houghion Mifflin
social stucdies rextbooks. She 15 now working
with her colleagues 1o develon alternative so-
cial studies curvicular materials svitable for
Ravenswood's students, who are predomi-
nantly African-American, Laiine und Pacific
Islander.

LO: What you think are the problems with the
adopted textbook!

I8t There's 100 much inerpretation bunll mio i,
but it's presented as fact. Hislory is always wrillen
by the winners. including fifth-grade history, Bulif
you're working will chikiren wi.. are nol partof
thal so-called “winning circle™—they e innn
granis or they're A frican-American kids, [or ox-
ample—ihen you realize that thesc lexibooks arc
wiping out their contributions to world hislory and
U.S._ history. And that destroys children. 1t causes
them 1o feel they've always got lo ook up 1o some-
body else, and that somebody clse is usually going
lo be white. And sooner or laler, they'll belicve
whal Ihey are being tauglut. No maticr what has
happencd to indigenous peoples, the texibaok his-
lory in this country will never Lreal ther airly be.
cause Lhe purpose of Liul hislory is 10 pass on Lhe
wihner's view,

LO: Is it textbooks per se, any textbvoks, or the
specific rextbouks that are available to you that
You feel don't work?

J8: Teaching is dilficult. Textbooks arc like an in-

stant TV dinner answer to a complicated challenge.
1talk to firsl-year teachers 211 the time, They say.

"Jackie, yon dot’l have auy texibooks in reading.

You 're niot using any m history, How do you do 1?7
8 any y

And 1 bave to explain thal 1l lakes e and a foi of

“Textbhooks are like an instant TV
dinner answer to a complicated
challenge. ...I think teachers would be
quite willing to use literature on its own
without texthooks, if we had tine to
write the curriculum that goes with i,
but we don’t have that time.”

wark 1o wean yoursell from textbooks and pull
your curriculuin logether. 1 didn'i do it from the
beginning. I had onc novel that [ bouglt 10 share
wilh my class the first year of my leaching, and
[rom there [ branched oul,

[ do wish that the people who are fighting the
Houghion Milfliu batile would also advocale for
giving teachers something 10 replace what they’re
rejecting. like a betler text, and tine and support 1o
write our own curriculum the way we need to. [
alteady have my own plan, it many of my first-
year colleagues nre not going 1o be able 10 make 1t
willioul a lexibook.

LGz If texchooks aren’t adequate, what ought to
be happening in curriculum?

California Persmctives
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J8: Ineacher credential programs, students shouid
berequired to get their hands on the framework
and begin lo slart crealing their curriculum, and 10
undersiand thal they will need scmething more
than the available lextbooks 10 make ihe siory tliey
teach both lrue and just, OF course, when you use
core lilerature, when you gather your owii mueri-
als, you go out on your own, You have 1o be ahead
of what’s happening in the classroom, You have 1o
prewrile everything. I1hisk teachers would be
quite willing 1o use lileralure on its own withoul
1exibooks, il we had lime lo wrile he eurriculum
thal goes wilh il, bl we don’l have thal lime,

LO: What do you want to accomplish in teacking
history to your students? Tell more about waniing
o give them the views of the eyewitnesses and
participanis in history, And how do you decide
what perspectives you're going to present?

JS§: Well, for exaniple, we lislen lo [he music of The
Limes we sludy. Then we lake a look al the clothing
olhc peaple. We 1alk about the resources thal
wae in the land al thal 1ime and focus on wlat all
people had, and at the differences among people.
Then we compare 1hal 10 onr own resources, our
own music. 1'd like children 10 be able 1o 1hink
about bothihe differences and universal aspeets of
life as relates 10 every culture and linic period we
study. [ want them 1o ask, “"Why was Rome buill
the way il was buih?"

Hislory and social studies are all aboul the way
peaple get along and work logelher, and how we
each survive in ourlitlle subgroups and sociely,
and whal our needs are. And 50 we start with the
study of our own classroom and of the children in
it. AL the baginming of the year, 1 bring Ihe parents
in oftentimes, and they share family hisiory. So
then when we read world history or U.S. hislory,
thekids are able to nsk. ““Where was Sumoa in all
this?" or *"Where was Mexico in all this?” because
ihey're alrexdy lied in o this realization thut each
of us brings something o the classroom, 1 overy
culure and group has a story ad perspective. By
the time we get 1o November, we're roady o gel
nto looking al other cultures and olher Limes in
hislory and lhey alrenc* undersiand ihat every hu-
man, every famuly has neads, and dint thero wro
culral and pobiical and individuat i nflugnees an
how wg inger those neods, The textboaks don’t
supporl ihiat kind of view, 1r you yump right intw the
lextbouk, 1l separates people right away.

Whase Culinre 85 This?
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Jacquelyn Snith

LO: Would the novels you bring in and tke eye-
witness accounis and primary materials you
present, be different if you were reaching different
cultural or racial groups?

JS5: No, | don‘Lalunk so. Socrates wonld be some-
body we would study in any case. But we'd lalk
aboul other greal philosophers who brought greal
ideus 10 this world, And ['d say, “Let's find ot
ab..it the greal thinkers in vour cullures.” I's a real
challenge 1o try lo find that kiad of informalion.
For example, here’s what 1 do with my Samoan
kids. In their eullure. the ministet is a highly es.
1cemed person—ihe king—Lhe person where the
knowtedge comes from. And so 1bring the king
mlo the classroom, ind he 1alks about how laws are
sel down, about Ihe principles nnd wisdony behiad
then. the idens of 1he cullure. And so we read
Socrales and then [ Mip 10 eyewilness aceounts and
malerials ] can find ona king from Samoa, trymg
10 link greal thikers from one counlry with those
from others. [ use a lot of resource people in the
communily whu rellect the eullure of Ihe people in
lhe ¢lass.

L1 What do you think about the concern that an
emphasiy on diversity is divisive?

JS: 108 ot divisive al all. T gives ehildren wuls 1o
luwk al different groups of people with o sense ol
the nmversal, W
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Books Symbolize
A Greater Outrage

Interview by Lavri: OLSEN

RI)RD Noaueka is a secitlogial and professor in
the Schoot of Edication at the University of Calr-
fornia, Berkeley. As et bourd member of the Berke-
{ey Public Schools, he chaired jiint commuunity
hearings held in Qakdard and Berkeley vhere pat -
ents and advocates hotly debated local aduption of
the Houghton Mifflin leatbook serics.

1.(v: What was your impression of the communify
hearings regarding the textbooks?

PN: 1 think the problent in the way this thing 13
being debated in publia 1s thal there's an exaggerd-
tion on the part of those who oppose the books;
they give loo tuch weight lo the books thein-
selves. [ don't think that even 1f we had great books
it woold be a solution. It conld only be part of the
answer to the problem. The real, the bigger issuc is
whether or not the teachers themselves believe or
understand or can teach a different perspective on
history. The teacher has the power lo portray his-
tory in the way that he or she sces [it, regardless of
any textbooks, People who focus loo much on the
texibooks miss the point.

There is a tendency lo think that if we had betler
textbooks, then we would reviice racisim or we
would radnce the ahenation that kids experience in
schiool. That's placing way too much weight on the
textbooks. The key issue here 1s thal muoniy kids
don 't uchieve in school, they drop o, they feel
ahienated. The anger wwd upsel over the extent to
which schools Fail minanty kids is what's really
behind the opposition @ the books. Bol the books
themselves are n misplaced emphasis which en-
ables those who really doin't wint w confront those
broader issues lo disimiss the oppasition as wwrabon-
ul ard unrensonable people,

LO: Why do you think the broader Issue of

schools failing minority children is getting playrd
olif now, over textbouks?

10

PN: Becnuse (he textbook aduplion process D
been mishandled pahiically and it mudu people
mad, Because the wriing al' the history and the fict
that school distniets are gomg 1o be forced to ap-
prove these books, bring the politics oves muority
eddue aition coneretely infw focus. The decision over
district puichase of the books is an occasion fur
people to have some sny on whal ki of educntion
they want their kids 1o receve, And so tlhe textbook
heconies an oppur: Wity o debate larger queslions.
The problen is that | don't thik people are making
those broader argnments particularly effectively.

LO: What's been ineffective in the debate?

PN: 0t's become a matter of political principle to
oppose the books, But what does that leave os wilh?
The okl texibuoks or no textbooks! By making the
ncw texibooks ol (o be so bad, it defines the debnte
in very stark terms, That is, if you're for the books,
then you're araeist. And il you're agpinst ihe
books, then yon're with the people, In sa doing, the
other issuies, the broad range of other critical issnes
related 1o the achievement of minority students ind
the [ailure of schools get lost,

1.0: Could you talk more about those broader
issues?

PN: It's the whole range ol issues related o why
ninenty kids are dispropothonately un the hotlom
levels of achievement m scliool, why they drop oul,
why they are the ones lo be expelled, lo be sus-
pended, 10 not go on to colleges. There is a lot of
frustation among people, ad [ share it because to
a large extent 1115 clenr that the commitiment to
public education s not there on astate or fedetal
level, And there is 4 growing sense that public
schools have been abandoned, largely becnise -
norities are now the maorty m oty thstnets, Andl
i 1% precisely becanse mnoreties age, m fuct. the

1 4 Califorma Perapectives
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majorily now, thal it is time thal we should have
the right Io exert more control over the curiculam.

LO: The textbooks have already been approved at
the state level. What do you think has been won or
lost in this struggle over their adopiion?

PN: California could have inade a real leap for-
ward in terms of really appreciating the diversily
that everyone now Lalks aboul all the line, and that
waould have enabled us as a society. [ Lhink, 10 re-
ally push forward an agenda of iolerance between
people of different races... That opportunily has
been missed because of 1he hoslile and exclusive
process through whieh these lexibooks were ap-
proved and the insislence o Lhe parl of 1hese who
adopled the books that they did a sufficient job of
incorparating olher perspectives, despile contrary
evidence... They conld have required some revi-
sions lo sec lo it that a bopk which wonld salisly
tore people was produced,.bul they didn’l, They
refused to,

1.0 Why?

PN: | think the folks who really fouglu for he
adoption of lhese books really believe in the eon-
tent and perspeclive Lhat are portrayed in
thein....And I think that for the nost past. most
white people slill believe in the history of our na-
tion as it’s been taught-—thal while supremacy is
basically right. Lhal 1l:e history of civilization is the
history of white men, and that the darker peoples of
the world haven’l contribuled mucl:. And Lhat finn
betiel, cven though it may net be expressed in
those kind of stark lerms, underlies their opposition
to people who would wanl to see J different kind of
curriculum. one thal does. in fact. appreciate and
include mere of the perspeclives, experiences and
historics of minorities.

LO: Can all cultures be taught within the time
limits of the school carriculum? Do choices and
priarities have to ma.ie?

PN: There’s a balance. There’s a greal book,
Howard Zinn's book, The People's History of the
United States, which wlls the history of the United
States through the experieuce of workmg people.
wolen, African Americans. Native Ameticuns.
Asian-Auericans, everyone, You suill getihe his.

Whose Gulture Is This?

Pedro Noguiera

lory front Lhe colomal period all Lthe way 6p to the
present, including how people in different positions
and regions experienced it. It is possible to hive o
colherent lextbook of Americau listory that telts
other stories. In [act, it inay be Lhe anly way lo give
the whole picture, Wy einphasize so inuch the
aclions of presidents, and never include Lhe expen-
ence of working people? Why emphusice Just whal
was shared and in vominon? What aboul the contn-
butions of women or of other minorily groups?

LO: 8¢ where do you think all this is gaoing?

PN: The debate will elearly contiime. Houghion
Mifflin will win this round becanse they have the
money and the power ou thewr side. The state iy
approved the textbooks and 1t has levernge over the
districis by beimg able w say, "IT you dan't approve
these books, then you don’tL gel the maney (o buy
lextbooks,” That’s where there's hasically 1 mo-
nopoly over the curnicuhmm and over 1w contral of
those resources which will result in these e xis be-
ing adopted in distriel after dhslrict, with few ¢x-
ceptions.

However, the cential debate vver a developing
multiculiveal curziculum wall conlmue, peniculaly
in districts which are madle up lergely of students
of color. Teachers, parents und stedents will con-
linue to demand a curncuin it is iore repre-
sentative und reflecuve ol their experiences. 11 wall
be demand that will be impassible for sehuul
boards 1o comtinue to ignore. Perhaps Hong can
ignore il becanse he's in Sacramenia, But m Qak-
land, in Berkeley, in Son Fioncisco, in Los Ange.
les, in Sann Jose, 11 can’t he 1gioged. Becuuse tat iy
who our popululivmn is now. Su the sswe will re-
titit alive unnl thure 1s change. U

SNNYH QinYd
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Inclusionists call a myth the
pluralist version of a unified
America evolved through
assimilation and integration.
They cite the inequalities and
segregation prevalent in
society today as resounding
proof.

{continued from page 7}

*It is now fairly commonplace 1o learn American his-
tory in the conlexl of who has oppressed, excluled or
otherwise mistrealed whont...The customs. belicls and
principles that have unified the U.8., however imper-
fectly. for more than lwo cenluries are being chal.
lenged with a ferocity not seen sinee the Civil
War....Do Awmericans still have [aith in e vision of
their couniry as a cradle of individual rights and liber-
lies, or must they relinquish the teaching of some of
these frecdoms 10 further the goals of ethnie and social
groups lo wluch lhey belong?™

[n respense Lo charges 1hal an emphasis on diversity will
«esult in cultural dissolntion. the inclusionists pant 1o Lhe
cultural and socielal dissolition that is already a realily in
Anterican life. The low self-csieem and achievement of
their chvildren who do not sce themnselves reflected in the
history laught in school is one exumple. Incliusionists de-
mand reinforcement from the schools for thuse cultures that
have been squashed by a dominant cultnee and political
system. As parent Karleen Lloyd of Oukland was quoled
the Fust Bay Eapress, 1 apposed the book becaure al my
own expericnce in the public schools. As a persan of color,
[ had to come (o werms with who T am, and il never ap-
preared 0 the history books, | dun't want my children 1o go
through that”

Inchusiunists want bistory tanght thit aceuralely ac-
knowledges pust hamts and fully ¢redus the contributions
and acenrately deseribes 1he experienees of aff people.
Their inission is communily and enlurnl suzvival, recopni-
tion and full melusion. Thas, 1ley do nol share the plural-
ists" coacern uboul umily as o goal in and of isell. They ank
insteacl, “What will be the basis of that unny? What will be
the price for us, the minority ethnie and racisl communities
of Calilornin? What is a vision of tily that we citn em-

"\

brace without denying our o'vn cullure and experiences?”

To the pluralists, however. this represenls an abandon-
ment of the possibility of unity. Peler Schrag addressed (his
in a Sacramento Bee commentary after hearmg argnments
agaiast adopting lhe tex(books:

*The refrain at the hearing, as in so much of education
these days, was “diversily,” a characteristic long and
honorably celebrated in American history. bul almosi
atways in the larger conlexl of national unity, £
pluribus unnm. But calls for onily were remarkably
scarce in (his affair, just as they are now sadly absent
from mosl curricular diseossions, or indeed, from so
nuny other conlemporary cultural undertakings.”

This is an interpretation slemming from fear. A call for
inclusion can more aecurately be called a plea for unity—u
unily based on truly equal access for the voices of all.

The pluralists won ihe state.tevel 1ex1book adoption
tound. Bint 1he scars are yet 1o be ineasured. And the debate
itself is centinuing at many different levels of 1he school
syslem—in districts facing the decision lo purchase the
new lexts and in classrooms as individual leachers seek
ways to create curriculum appropriate to their diverse stu-
dents. [Sec accompanying inlerviews with Pedro Mognera
and Jacquelyn Smith.]

The Subtext of Fear

The lwo major sides of the debale over cullural diversily in
Caiifornia's textbook adoplion eontroversy shate a deep
lear of socielal and cuitnral dissolution, of increased racial
mtolerance and hostility. They also agree on lhe power of
formal curriculum Lo shape and transmit culture, and the
political ramificalions of what is officially sanclioned
knowledge. But they Face each other across deeply prlat-
ized divides of race, ethniciy and political viewpoint.

Indeed, can there be a consensus on what we wani clul-
dren to learn 1n schwol? Most of Lhe ntional debates about
schuoling encompiss this. Should there be a national cur.
riculum? Shonld there be locally determined and chosen
curriculum? Should parents be able 1o choose the kind of
schooimg and cumiculum they want for their children or
will that erode the public right 10 determine edueation for o
common welfure? Even 1f we sought a strong national corn.
moil school. could there ever be agreement in a socicly as
diverse s ours?

Curricnlum about litstory is particnlarly central 1 1eat-
hook battles, becanse if 15 the oflicial hne abuul who we me
as 1 people. Our cursicthm could und should play a role n
shuping a new cubhiral reality—u new American culiural
arndigin, mchisive of diversily and owning fully the histo-
ries of all of our pecples.

Culiformd Persperctives
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Many teachers, striving 10 create a curriculum appropri-
atc to the cultural and elhnic diversity represented by the
students in their classrooms, are {inding textbeoks too lim-
iting. In California Tomorrow's Embracing Diversity re-
porl, tenchers selected for their effectiveness in educating
diverse groups of students reported unanimously tha t
teach inclusively requireés a non-reliance on textbooks—and
the regular use instead of a broad array of supplementary
materials which bring in the cuitural and nalional back-
gronnds of their sindents and which assure the muliiple
perspectives und eritical thinking emphasis that is central o
learning in a diverse society. Districts that have opted to
rejeet-Uie Houghton Mifflin texts, such as Oakland,

Hay - d and East Pulo Alto, are now working with parenis
and comnunity groups (o crealte their own history materials
for the children of their classrooins.

Hidden Curriculum Yet to Be Addressed

The dialogue over curriculum is imporiant, but it does over
emphasize formal curriculum, as opposed to the hidden
curriculurn of school structurai clements that deny access to
the basic skills of learning. These include schooling prac-
tices such as tracking. low teacher expectations for minos-
ity students, and the facl that most racial and cultural
minoritics altend schools wilh less well-trained reichers,
worse [acililies and fewer materials than their counterparts
inwiddle class and affluent communities. Judging from
emolional public comments in hearings about textbook
adoption, much of (the anger and fear underlying the oppo-
sition Lo the new textbooks seems rooted in these larger
patterns of inequality.

Furthermore, cullural politics and struggles over cultural
diversity don't occur only at the level of fonnal curriculum
decisions and lextbook adopiion. They also occur at the
classroom and individual levels. The texibook does not
wholly define whal is taught, Teachers shape and reshape
whal they are willing (o teach, what they want 1o teach.
They present material in their own ways and scramble for
suppleinentary materials 10 ronnd out whint (he texis of fer.
In so doing. they often transform the curriculum, Therefore,
leacher prepatation. planning lime and the availability of
supplemailary malerials becomes crucial. As a result,
leacher prepuration, planning time and the uvailability of
supplementary malerinls becomes erucial. Whalt they teach
is then fillered by students who selectively listen to. accept,
reinterpret, or rejecl what they hear in school. Their parenls
may comment on what children repent ftom their school
hissons. helping chil dren develop palitical and cultural
lenses to medinte school leatning, On all of these levets, the
aceeplancee or rejectio of the officint versiun of knowledge
ugccurs,

Pinally. the texthook adoption and purchase struggle 15

Whaose Culture Is This?

but one rowxd in the Cultura) Diversity debate, For the past
decade, language minorily communiiies have siruggled
with the dominance of the English language and the loss of
their native tongues. They have focused less on the content
of the cwrricilum than on the language in which it js taught.
Inwmany ways, this fight nurrors the debale over cultural
diversity in the curdculum. The English Only advocates
(similar (o the pluralists in the curriculutn debate) view
native limguage rights as divisive to the tmity of our nation.
The role of llie schools in their eyes is to eisure a conmmon
longue—English—and therefore, public funds should not
be used for native language instriction or development.
There, oo, nnity is poscd as threatened by diversity, and
commonality as only possible through conformity.

In botn the fight over curriculum and the fight over lim-
guage in education, (he traditional educational policies of
cultural and language assimilation are being forced 1o con-
cede inereasing degrees of incorporation. The formal cur-
riculum in U.S. schools cannal simply be a reflection of
dominant values and ideas imposed unmediated, These pa.
lurized debates also illustrate the urgent need Lo develop a
nevy, strong, Amencan cultural paradiga Lhal sees unity as
strengthicned by diversily and inclusiveness. We already
have the political paradigm—il is called democracy.

The critical cliaenge we face loday is 1o refuse 10 accepl
the iden that commmonalily can oniy be at the pnce of diver-
sily, that unily only exists if we deinand conformily. And
this is the macro-challenge facing schools in an era of di-
versily, We need Lo find new terms of unity thal meet (he
neceds of all students equilably, We must gain courige in
our demnands for full inclusion, swallow our fears of diver-
sity. and wade deep into the waters 1o discover the terms of
mutualily and respeel that can bind us 1ogether, L

Laurie Olsen. eaccntive director of Califorsia Tomorraw,
hess anthored humerotts education palicy reports and ar-
heles. She formerly taught high school history and wrine
Jor « teathook paddisher
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Beyond Images

They grew up in loving Asian families, one

in Hong Kong and one in California. But

the stories of Ruthanne Lum McCunn and

Jean Chan Moore bring home the caution

that you can‘t judge a book... R e

By Katherine Kam
Photographs by Dexicr Dong

Tue GoiLDEN-HAIRED
KITTEN

o iR Chinese kindergarten class in Hong
I Kong, she was “gum sce mao**—the “gulden-
haired kitten.” The third daughler ol a U.5,
seaman named Drysdale ano a Eurasian molher niuncd
Lum. she was onc-quarier Asian, three-guarters Cauva-
sian, and very bionde. Nevertheless, she spoke only
Cantonese, played only with Chinese children, and had
spent almost her entire life in & Chinese neighborlwod .
in Hong K ong, When she looked in the mirvor, she saw f
a girl who was wholly Chinese. . '
But then hier parents removed her from the local “Chinese senstbilities”
Chinese kindergarien and placed her in a Brilish Francisce fome
school. She had crossed an invisible but liemly drivm

MeCiunn in her San

line. The neiglbarhood Chinese children, her farmer Lum MeCunn, author al the acelaimed novel Fhou-
[riends, no longer saw her as one al them, albeil difier- stnd Preves of CGiohd, experienced ber lirst identity
enl-leoking, but as a “lag gwai mui,"—foreign devil crisis, lullmg mto o cruck belween the Chinese and
gitl. They avoided her, Broisht Mo when she was descended bul not
In lier new class of enlirely white faces, the golden clanmed.
haired Kitlen was the fune Burasian-—and unable la Ta this duy. Ruthanne, naw in her Turlies, wonders
speuk a word of English, During her lirst recess, T Liaw het lile nnglt have been different il her pareis
ish classmilles snatchied her doll away Lo the op al'a lad nliawed hier 1o cemain i the Chinese school where
jungle gym, They tore olT its arms and legs in fiant ol she lind heen so happy,
the new “Ching Cliong Chinanan."” Tu meel Ruthatne Lum MeCunn is 10 realize how
Thus. at & lendor age. San Franviseo's Ruthannu musli aly Inakes assumprions, however benign, based
14
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IN HARMONY

N THE KITCHEN of her home In
I Martinez, Jean Moore shows off her

wedding album to a visitor. In many
ways, the nuptial shots resemble so many others—
the joyous couple, the walk down the aisle, the
wedding attendants, the beaming relatives. 8ut
there is a strlking quality to this celebration, The
bride, a lovely Black woman, and her groom, who is
wiite, stand proudly encircled by the Chinese-
American family that adopted Jean at birth,

On a sunny june day, Jean wears an aqua shirt
and shiny silver earrings that handsomely set off her
light brown, slightly freckled complexion. Formerly a
Cal-Trans employee, she now works at home raising
her nine-month old son, Casey. The child naps in his
room while his mother talks about her own birth
and adoption 32 years ago. The facts are fresh in her
mind. Qnly days ecarller, Jean met her birth mother
far the very first time.

Jean leamed during the meeting that “Susan®”

~ Jean Chan Moore, shown with husband Russeil and

son Casey, rakes pride in her multiculiural heritage

was an unmarried nurse who had immigrated from her
native Scotland at age 27. She became pregnant from
a brief relationship with a man of African-American
dascant while working for Jean’s adoptive father,
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on appearance—and how wrong those assumplions can

be. Ruthanne's house is a metaphor for the warm,
arliculate woman who dwells within. The outside is
omate San Francisco Victorian. Ruthanne is a Cayca-
sian-appearing woman who speaks Nawless Amcrican
English. Wilh her fair skin, brown hair and tall build,
it takes concerled imagination to sec a strand of Chi-
nese heritage in her.

But step inside the house and the living room is
filled with Lhe artifacls of Ruthanne's Chinese child.
hood: Buddha statues, carved Chincse [urniture, em-
broidered silk pictures. And inside the woman Lhrough
and Lhrough are "Chinese sensibilities,” she says,
sprinkling her conversation wilh oceasional Cantonese
phrases,

“The strange thing aboul me is that my skin color
docsn't malch who | am, and Lhat's jusi because of
circumslances.”

Like many biraciat adults, Ruthanne has found great
richness and contentment in her dual herilage. "I°. not
change a Lhing.” she says. Bul as a child, she suffered
turmoil and deep anger during the complex process of
developing her elhnic identily.

Beyond Images

“The strange thing about me is
that my skin color doesn't match
who | am, and that's just be-
cause of circumstances.”
—Ruthanne Lum McCunn

Ruthanne's molher mel and married Robert
Drysdale. a ierchanl marine, during a visit lo San
Francisco in 1939, During World War L1, Lum bore
three daughters in Lhe safety of San Francisc.)'s
Chinalown, but itnmedialely took her children back 1o
Hong Kong when the war ended. The children’s father
relurned Lo Lhe scas. Ruthanne, then one year old,
becarne part of a large, tightly-knil houschold Full of
greal-aunts, aunts, uncles and cousing in Asia.

Though culiurntly Chinese, her clan enfolded Chi-
nese, Burtsian and Indian members. Ruthanne recatls
playing with Black dolls as a ¢hild; lhc} reminded hor
of hgr favorite uncl®, an Indian with 4 dark complex.

15
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Wallace Chan, a San Mateo physician and U.5.-born
son of Chinese Immigrants. Dr. Chan arranged for a
medical colleague in the South to 2dopt the baby. But
susan had toid no one that she was carrying a biracial
child. When she delivered the infant, the prospective
parents decided It would be unfair to bring the child
back to Virt inla, considering the South's repressive
{reatment of Blacks.

Dr. Chan and his wife, Dorothy, who was then three
months pregnant with the couple’s thed child, de-
cided to adopt Jean themselves. "They must have been
very brave to have done something like that at that
time,” Jean says. "They weren‘t as ethnocentric a5 a
lot of families would have been back then. My grand-
raother jokes about how my father took in anything
stray. He had a big heart.”

A more traditional Chinese immigrant family, accus-
tomed to the homogeneous households of their native
jand, probably would have been stunned by the Chan
family. But Jean says her parents wese more colorblind
than many Chinese families because of their U.S. up-
bringings, travels and extensive education. In mary
ways, the remarkable story of Jean Chan Moore and
her family lllustrates how Califotsians have been
blending into a variety of multicultural families,
whether through interracial marriage or adoption.

“One woman, so bowled over
when Mrs. Chan introduced Jean
as her daughter, exclaimed,
“Why, she looks just like you!™

These families soften racial boundaries and Implore
saclety to consider ethnic identity as something that
can transcend mere skin color.

Jean says sha was happy in her childhood home,
which included an older brother and sister and the
youngest girl born shortly after Jean. At age five, Jean
began to realize the racial differences between herself
and her family. In photographs, she compared her
dark complexion and <urly hair to her younger sister’s
amber skin and straight hair. Up to that point, "It's
not that 1 believed | was Chinese,” she says. "It's just
that my family never mada me feel any dlfferent from
them. | was always such a part of them.” At age elght,
she was taken aback when her brother picked her out
immediately in a wide-angle photograph filled with
100 faces, all Asian except for her own.

Jean spent her elementary school years in a pre-
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jon. However, the family melange was tar from the
norm. Hong Kong in the 1950s was deeply segregated,
even unto death. At Easter and Ching Ming-—a Chi-
nese holiday to honor one's dead ancestors—Ruthannc
recails visiting the non-Chinese “colonial™ cemetery,
and then the Chinese cemciery,

When Ruthanne began school, her father came
home to his family afizr many seasons oo the waters,
In Ruthanne's eyes, he was a "fan gwai lo,” a [oreign
devil man. She couldn’t speak to him in English and
refused to acknowledge that such a different.looking
being, could be her father. Instead, she called him
*Uncle,™

Alarmed, Drysdale insisted on putting Ruthanne
and her sister into Bratish school the [ollowing year,
There, Ruthanne retreated inlo unbroken silence amid
daily tauns. After the doll incident, the school
promptly skipped Ruthanne from lirst 10 second grade
so that her older sister could protect her. Ruthanne
recalls a kind Chinese janitor woman who took pily on
her. allowing her Lo tag along as the woran worked.

The unhappy years fucled bitierness and anger Lhat
exploded on occasion, In the Brilish school. cach child
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tended to his own litille garden plot. One day,
Ruthanne uprooted all the other children's plantings.
Another time, she chalked Chinesc characters all over
the school, Several times, her ieacher expressed con-
cem Lo Ruthanne's mother about the child who never
uticred a word.

For the rest of her school years, Ruthannc never
assoriated with white classmales off-campus. For the
British and the Americans, social life revolved around
clubs, whers Eurasians were unwelcome, Even though
Ruthanne could *“pass.” she refused to go places where
her [amily could not tread.

But many Chincse rejected her also; Eurasians were
stercolyped as the offspring of weslern servicemen and
Asian prostitules. Children, Asian and white alike,
teascd her about being ilfegitimate. Only years later
did Ruthanne realize how angry she was as 4 child,
“angry at the name-calling and abuse I took from cv-
crybody.” She found [ricnds mainly in other Eurasians
and some Chlinese, but most of all, she Look reluge in
books, in writing and In the closeness of her family. *1
saw a hostile outside world,” she recalls.

At age 15, she graduated [rom highschool. Cening
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“ominantly white, affluent Sacramento nelghborhood.

There, she had little exposure to other African Amerl-
cans, and she thought I1ttle about belng Black herself.
she was very close especially to her mother and says
she never felt at odds at school or withln her famlly's
Chinese-Amerlcan culiure; It was all she had ever
known, She certalnly recalls quizzical looks from
strangers when she weant out with her family In public.
One woman, so bowled over when Mrs. Chan intro-
duced Jean as her daughter, exclaimed, "Why, she
looks just like you!”

As Jean was preparing to move on to junior high
school, her parents divorced and Mrs. Chan moved the
children to a multiracial nelghborhood. When jean
started school, she stepped into a world of vast differ-
ences: rich and poor, Black, white, Asian and Latina.
Later, she would credit this multiculturalism for her
comfortableness with her own racially mixed back-
ground. But for the first time in her protected life, she
also came face to face with the harsh politics of color.
some Black students targeted her Immediately as a
Black girl who was "trying to act white” because, in
her own words, she dressed and talked differently and
listened to different music.

Their fury frightened and confused her. "1 just
couldn't understand the anger of these kids,” she

recalls. "How could they be so angry at me just be-
cause | was a little different? As far as | was con-
cerned, | looked the same [as they did].”

The first year was extremely tough, she says. She
hung out malnly with whites. But eventually, she
made friends among the Black students, Pretty and
saclable, she soon became popular, attracting friends
of all races.

Her Scottish herltage and Chinese upbringing aside,
she defines herself as a Black woman, Before her mar-
riage to Russ Moore, Jean had close relationships with
two African American men, each for four years. When
she flrst moved away from her family, she furnished
her apartment with Chinese knick-knacks, but says she
has grown to favor antiques—something in which no
other Chan family member shows interast. While she
would be happy to read an Amy Tan novel, she would
rather devour a work by Alice Walker. She still attends
Chinese New Year celebraticns in San Francisco’s
Chinatown, where her grandmother lives. But more
and more, she is learning about African-American art
and culture, '

She seems to take pride In her multicultural past
and her resulting ability to flow easily through the
worlds of various racial groups. Much of |t she at-
tributes to her nonconfrontational personality. She
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McCunn and one of her foar resident cals

into Hong Kong's lone and extremely selective univer-
sity was impossible, so she came 1o the United States
1o further her education. She stayed for a while wilh
ber father’s Family in [daho, but they were wotal sirang-
crs who did nol makec her [ecl welcome, She was a
Chinese immigranl—and still considers hersell as
such,

Beyond Images

Inn the United States in the 1960s, Ruthanne’s skin
color proteeted her from much ef the hostility her
fellow immigranl Chinese experienced, Still, when
some whites found out she was a Chinese womaa froin

" Hong Kong, the racism surfaced. At age 19, Ruthannc

marricd Don McCunn, a college classmaic who was
white. Ruthaane's parents objccled because of the
couple's youthfulness, bul Don's parents disowned
him lor mnrrying a8 Chinese woman. His aunts “melo-
drninatically™ told itim he could never walk down the
streel and hiold his head high, Kuthanne now recalls
with a laugh. Don is slil] estranged from them today.,
He did make peace wilh his parems before they died,
but their relationship with Ruthanne never warmed up
pusl polileness.

In 1965, laws barring Intoerasial marriage were siill
In effect in the South., where Don was slalioned with
the Navy. Don and Ruthanne were ioreed Lo travel lo
New York to be married. Whon they returned Lo Nor-
folk, Virginia, a neighbor threatened to turn them in
{or cohabilating,

in 1968, the McCunns moved west and unwitlingly
rented a San Francisco apartment reserved exclusively

2L 17

BEST COPY AVAILABLE



@S
i

and Russ entounter occasional hostility, such as a snub
from an African-American family during a cross-coun-
try drlve through the South. But Jean's strategy is to
let such incldents stide by, even though she admits her
fear of them. “If | sense hatred in anybody, I'm just
quick to avoid it,” sha says.

Growing up, Jean did not know her birth mother's
identity, only that she was white with a freckled com-
plexion. At age sixteen, Jean asked her adoptive
mother for the woman's name. “| could see that it
scared her and maybe it hurt her that | asked. But she
did tell me.”

For fifteen years, Jean harbored the name in her
memory, but did ncthing to find her birth mother.
After Casey’s birth—and with some prompting from
Russ—she began a search in earnest. She wanted Casey
to know his roats and feared that she might wait until
it was too late. And, she says, "l was really anxious to
see My eyes in someone else.”

Her search culminated in a picnic meeting with her
birth mother that was less emotional than Jean had
imagined. “There were no tears at all,” she says. "I
had a fantasy in the back of my mind that when I saw
her, 1'd really see myself for the first time, but |
didn’t.”

The Chans on Jean's wedding day

Susan was friendly, neverthaless, and wished to
develop a relationship slowly. Jean was dishea. tened
to notice only slight physical resemblances anu man-
nerisms between herself and her birth mother—al-
mond-shaped eyes and a nervous giggle. When Sean
returned home, she stared and stared at a picture of
Susan, hoping to see more of a likeness. Almost in
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“To me, Chinese is family.
Chinese is where my heart is.”
—Ruthanne Lum McCunn

for whiles, although ironically. a Chinese owned e
building. When Ruthanne’s Chinese relalives visited,
the apariment manager confronted the couple angrily,
accused them of renting under [alse pretenses, and
harassed them constantly. In defiance, Ruthanne hung
a “Yellow Power” poster on her door for all to see.

On the flip side nowadays, when she is asked. sight
unseen, Lo various conferences 10 present an Asian
point of view, some organizers arc disturbed that she
docesn’t appear Chincse. "People gel ingry when!
show up," she says. "I ruin the color scheme. They fecl
they*ve been duped.” One shocked woman even asked
indignantly, *Couldn’l you at least have worn a black
wig?"

I doni’t hide the fact thal I Chinese,” Ruthanne
says. "On the other hand, I'in nol goitg Lo go around
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apologizing for the way I look.”

Though painful, Ruthanne finds hostility from
whites in this country 10 be mostly incohsequential. “It
never hurts as much as getting il from other Chinese,”
she says. “To me, Chinesc is [amily. Chinese is where
my heart is,”

For example, when she worked as a 1eacher in a
bilingual Chinesc program at a San Francisco middle
schoel, immigrant parents found it difficult Lo accept
her. And when researching her books, Chinese sources
sometimes don’1 Irust her immediately, a situation she
calls “aerrible inconvenience.”

"1 have to overcome how 1look 10 them because
they see me as a ‘[an gwai,” or *foreign devil™™—an
obviously derogatory lerm, she notes,

But she confesses that she, too, has struggled with
her own prejudices, mainly against Chinese-Americans
wlo scemed loo westemized and could not speak the
tongues of their {orebears. “They scemed like sell-
outs,” she said. Only after years did she realize that in
spite of skin color, they were shaped as much by their
sociely as she was by hers.

Despite the double-edged prejudices of the U.S.,
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“If | sense hatred in anybody,
I'm quick to avoid it."
—Jean Chan Moore

tears, she finally gave up. But later, Jean says, while
doing some housework, she looked into a mirror and
was startled to see her birth mother’s face in her own.

Susan also gave Jean photos of the family she bore
with the Irish immigrant she married three years after
Jean’s birth, But Susan made it clear that her husband
has streng racial prejudices. When his daughter, Jean’s
haif-sister, married a Latino, he refused to attend the
wedding and cut the couple off for years, He knows
that hls wife gave up a daughter for adoption, but
Susan feared telling him that Jean is half African-
Amerlcan. “| may never meet him,” Jean says with
regret. He stands In the way of her fantasy thatshe
might spend some halldays with her birth mother’s
family.

5till, somewhere out there is her biological father,
Jean will start a search for him soon, as Susan has
given her his name, Jean hopes that maybe she'll find
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a closer resembiance to herself in his side of the fam-
ily, that there wlll be a stronger "click.”

With half her search realized, Jean feels changed.
She has put to rest fears that her adoptive parents
might have, with caring intentions, glven her errane-
ous information about her birth mother just to glve
Jean a sense of identity. *| feel a little more settled,”
she says. "I'm glad that | really know.* She hopes her
son will grow up comfortable in the knowledge of his
ethnlc identity. Jean and Russ bought their first home
In a white, working-class nelghborhood In Contra
Costa County because the area was affordable. But
Jean is anxious to move to a more racially mixed
neighborhood before Casey starts school so that he
can make friends of all races. "Hopefully, he’ll be lucky
enough to surround himself like | did with people who
aren't the type to base their friendships on
somebody’s color or race or background.” Q

she is glad she came because this country has given
her a freedom she doubts would have been hers as a
Eurasian in colonial-minded Hong Kong. "But I very
much reeognize its [the U.5.'s] freedom for me be-
cause of my while skin. Somebody else who doesn’l
have that while skin doesn’t have that freedom."”

In this country, she gained access to a coliege edu-
cation that hetped her lo launch her successful writing
carcer. She began lo fulfill the promise in her Chinese
given name, “Lo-duk,"—which means, *whatcver path
you choose is possible.” First, she wrate An Hlustrated
History of Chlnese in America. Then, in 1981, she had
another work published, Thousand Pieces of Goldd, a
biographical novel abou{ Lalu Nathoy, a Chinese pio-
neer woman born in the mid- 1800s. When Rulhanne
came lo the U,3,, she was surprised to find a miscon-
ceplion that Chinese women are “weak, passive Cliina
dolis.” “Believe me, none of the women [ grew up
with were like that!"” The novel’s Lrue-life heroine
survived sale fo rural Chincse bandits and then slave
passag: to the U.S., where she was lorced to work in
an Idaho saloon, Later, afler gaining Ler frecdom in a
poker gume, she homesteaded acres of wilderncss with

Beyond Images
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incredible gutsiness and delermination. This year, Lalu
Mathoy's story was told in a commercial [ilm based on
Ruthanne's novel

Ruthanne also wrote Sefe Survivor, the true story ol
a shipwrecked Chinese man who holds the Guinness
world record for longest survival al sea—133 days.
The book was parily a response to the myth that
Asians don’t value life the way Westerners do—a
charge Ruthanne has heard from people unaware of
her Asian ancestry, Says she: "Il you don't value life,
yout won't siruggle the way Poon Lim: did, and the way
Asians everywhere do on a day-lo-day basis,”

Ruthanne’s Asian identification fuels her mission w0
lell the stories of extraordinary Chinesc wonien and
men buricd in history. And in a sense, Lhe characlers
tnirror her own experience. All her book subjeets start
oul in Asia and end up in the 1.8, “I'm writing 1he
immlgrant experience over and over again,” she says
with a laugh. "'l guess 1'm really just looking lor whal
people do 1o survive,” (O

Katherine Kam, a former California Tomorrow fellow,
is co-editor gf California Perspeetives,
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1990 Census Poses Challenges

THE 1990 Census offers
Californians a rare
glimpse at cur dramati-
cally changing population
and a critical opportunity
to prepare for our fulure.
‘This headcount verified
the abvious: Calilornia is
undergoing an unpree-
edented demographic
shifl, In 1970, whites

For California’s Future

By Eric Mar

California: The Big Picture

California's population in 1990: 29.76 million

Number sdded between 1980 mxd 1990: 6.2 million*
Percentage of U 5. residents now living in California: 12%
Nmmnber of California cities umong the U S,’s 30 larges: 18

*Of these 6.2 million new Culifornians. 51.6% were of
Hispanic origin, and 26,1% were of Asian Pacific Islander
background—u total of 77%.

The ethnie compasition
of the workforce is simi-
larly changing, largely as a
result of the influx of new
immigrants. According to
the Cenler for the Continu-
ing Study of the California
Economty, more than 30%
of labar [oree growth in
the next decade will be
from Latiaos and Asians.

wnade up nearly 80% of
thie state’s population. To.

In light of this great so-

day, they make up 57%.
In contrast, the state’s racial minority population jumped
from 22% ko 43% during that saine period.

California, already the nation's most populous slale, cou-
tinued to grow rapidly during the past ten years, with more
than half the new residents flocking (o the suburbs of nxjor
metropolitan areas, such as Los Angeles, San Francisco,
San Diego and Sacramento. Oyr state grew at 4 rate of
more than 2.5 times the vational average — 25.7% versus
9.8%. Demograpliers predict that within 14 years or less,
thete will be no majority ethnic group in California.

Our publie sehools already reflect this ransition o o
multiracial socicty. Students of color® outrmmaber whiles
54.4% to 45.6%. California’s school children spenk nenrly
100 tanguages. The rapid demographic change in the
schools poses a tremendous challenge for educatars, par-
ents and commonities lo reflect upon the needs of the di-
verse sindent poputation,

* Mo longer the "minority,” stidents of calor encompass
Hispanics, Astans, Aftican Amcericans and Natve Americans,
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cial flux, census figures
becorne extremely impor-
1ant. They provide the basis {or the state govern-ment's
redrawing of legislative and congressional district bound-
aries 10 ensure equal pelitical representation. The numbers
niso affect the distribution of federal aid—such as health,
ewployment training, housing and cconomic development
funds~10 state and local governments.

“Information is power,"” said voling righits atlorney
Jouyuin Avila, "The census provides an opportunity for en-
powermient both politicully and ¢conomically.”

So important are the nunbers 1ot Lalino, Asiun Ameri-
can and African Americun colninunity groups, civil rights
organizatiots and various city governments last year pres-
sured the U.S, Depnrtmenmt of Commierce. which oversees
tlie Census Buieau, 1o take measures 1o ¢nsure ah accurale
count, Under settlement of a lawsuit brought by some of
these groups, the Census Bureayw was required 10 conduct
*postenuerntion survey™ (PES) 1o help ininimize the his-
loric undercounting, especiutly for people of color.

In June 1991, the Bureau admitied il had severcly
utdercounted the populations of Los Angeles, San Jose and

24

Cullforniu Perspectives

BEST COPY AVAILABLE

SIOTYA FTHOWZA AQ SNOILYHLSN TR



@S
i

California’s Diverse Asian
American Population

Ethnic Percentage in Nnmber in
Group California California
1. Filipino 25.7 731,685
2. Chinese 2438 704,850
3. Japancse 11.0 312,989
4. Vietnamese 0.3 280,223
5. Korcan 9.1 259,941
6. Indian 5.6 159,973
7. Cambodian 2.4 68,190
8. Laotian 30 58.058
9. Hmong 1.6 46,892
10, Thai 1.1 32,064
Total other Asians: 80,193
Total Pacific Islanders: < 110,599

Total Asian Pacific Islanders: 2,845,659

{Souwrce: Census Bureaal

San Francisco. Indeed, California was the mosi
undercounlted of any state. Civil rights groups called alien-
tion to Lthe disproportionalely high undercounts of comimu-
nities of color: fewer than 2% of the nation’s whiles were
missed. compared to 5.2% of the Laiinos, 4.8% of African
Americans, and 3.1% of Asian Americans. The Departincnt
of Commerce has decided nol to adjust its earlier figures,
however, despite the PES findings.

As the figures stand, California will gain seven U3,
Congressional seals for a lolal of 52 beginning in the 1992
election—the largest for a state in U.S, history.

Whether any people of color fill these seats retmains to be
sten. To dafe, the slate’s growth of racial minorities has not
been reflected in the California legislalure aud other politi-
cal inslitulions. Of the state’s 120 lawmakers in Sacra-
menta: 7 are Latino, 9 are African American, and none is
Asinn Pucific Islonder. Local politics offer equally dislwart-
ening numbers. Asian Americans make up 449 of Daly
City, bul nonc has ever won a seal on the city council.

Such disparities couse Avila and others to Fear thal Cali-
fomin is developing into a “lwo-liered society™ in which
mos! people of eolor luck power md conlrol over resources.

"Unless we cotrect this situation,” Avila warned, it wili
hecomie a "'recipe for sucinl and political disaster.™

To rectily fhe lnck of representation for disenfranchised

Racea"d Ethmcuty

Racial Breakdown of
California’s Population

Percentage Percentage
in 1980 in 1990

White [non-Hispanic} 67.0 570
Hispanic 19.3 258
Asian Pacific Islander 53 0.6
African Alnerican 1.7 7.4
American Indian 0.9 0.8

California conlains the nation's largest Hispanic and
Asian Pacifie Islander populations.

ln 1990, Hispanics conslituled nearly 7.7 million
of the state’s population. Of Lhe national growlh in
the Hispanic poputation, 81% has been in Califer-
nin. The slate’s Hispanic population now exceeds
the 10t#i population of all bul B states. [Source: Los
Angeles Times, 2125191}

In 1990, Asian Pacific Islanders conslituted 2.85
million of California*s population. OF all Asian
Pacific Islanders in the U.S., 40% now live in Cali-
fornia. Asian Pacific Jslanders huve grown lo al
least one-fifth 1he lotal population in 39 Califor-
niacilies, including 13  the Bay Area. [San Fran.
cisco Chironicle, 21271911

In 1990, African Americans constituted 2 mlilion
of the state's residents. California ranks second
only to New York in ils Aftican American popula-
Lion.

During the past decade, Asian Pacific Islanders, the
foslest growing racial group. increased by 127% in
California. Latinos grew by §9%. The African
Awnerican populntion rose by 21% and whiles in-
cleased by 13%.

[From the Census Bureau 2191 release and SF Ex-
aniiner 2126191, nnless otherwise noted]

conunuiitics, Avila suggests that people begin patticipaling
in politics at the loeal level—(rom school boards 1o cily
councils and covny boards of supervisors. By establishing
this “political base™ and “nurturing und developing” leades-
ship, he said, ellinic communities can begin to make re-
gional and statcwide impact on educationn policies nud
other areas of public life——a necessily if people of color are
to share equally in California’s future.

Here, we present selected statistics from the 1990 Census
figures and media analyses of ¢ensus information.

Census Challenge 2 D 21
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. Youth and Education’

Who Is In the Classroom?

A look at Californiz’s K.12 public school enroll-
ment in 1990:

California  Total k.-12

Ethaic Group Percentage  Enrollment
White 45.6. 2.259.317
Hispanic 34.3 1,.702.363
African American 8.6 426,356
Asian American 1.8 387.734
Filipino 2.2 109,650
American Indian/

Alaskun Native 0.8 38.112
Pacific lslander 0.5 26,942
Tatal Students: 4,250,474

Total Students of Color: 2,691,157 (54.4%)

[Source; CA Department of Education}

«.And What Languages
Do They Speak?

Primary languages among Liinited English-
Proficient Students in Califomia public schools
in 1990:

L. Spanish 76.0%
2. Vielnamese 4.0
3. Cantonese 2.5
4, Cambodian 2.2
5. Hmong 2.1 (106% increase
between 1986 and 1990)

6. Filipino 1.9
7. Korean 1.6
8. Lao 1.4

9, Armenian 1.0 (274% incrense
between 1986 and 1990)
10. Mandarin 08

11, Japanese 0.6
12, Farsi 0.6
13. Porluguese 0.3
14, Arabic 0.3

15, All others 4.5
Tatnl Number of LEP Students in CA; 861,531

[Source; CA Depariment of Edication]

Limited English-Proficient Students
Compared to California's
Total S<hool Population, 1930

Yercentage of LEP
Grade out of toful enroliment

Kindergarien - Grade 3 244
Grades 4 -8 16.3
Grades 9 -12 129

1Source: CA Depl. of Education, 1990 Language
Census Report for California Public Selwols|

The "Minority” No Longer

In these California counlics, sludenis of color
make up a majority in the schools.

Percentage Total
of Students Number
County of Color of Students
1. San Francisco 86.0 62,236
2. lmperial 824 29,019
3. Los Angeles 75.1 1.406,718
4. Fresno 62.6 152,308
5. Monterey 62.1 60,615
6. San Benito 58.7 7.505
7. Alumedn 574 184,241
8. Tulare 56.3 7A.524
9. Mercd 56.2 42,339
19Q. Sunin Clarn 553 226,748
1. Kings 54.2 21,049
12, Smt Jonguin b1 94,795

ISeuiree. CA Department of Education]
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Crisis: California’s
Dropout Rates

Roughly one in three Califlornia students — or
24,1% — drops out of public school. Which eth-
nic communities are al greatest risk?

Ethnle Dropout
Group Rale*
African American 328
Hispanic . 29.2
Pacific Islander 228
American Indian/

Alaskan Native 21.1
White 144
Filipino 129
Asian 109

* Based on adropout rate for Grades 1010 12 in
CA public schools, 1989-90. The actual rate is
higher beceuse studenis who dropped ont be-
fere 101 grade are not counted,

[Source: CA Depariment of Education]

Political Reprfg_?_s“,e{n:téti-bn '

+

Unequal Representation

Percentage of racial minorities among
California's lotal population: 43%

Percentage of racia! minorities among
California’s elected officials: §2%"

Percentage of racial minorities stnoing
California's county supervisors: 7%

Parcentage of racial iinorities among

Catifornia's city council inembors: 13%:

* {Among Lhe state s ¢lected officials, 88% ar¢
white, 7.6% Latino; 3% Alrican American;
and, 1.6% Asian Anmerican.)

{Source: Sacramenio Bee, 313191

California County Supervisors

Total number of counly supervisors: 296
Supervisors who are people of color: 20
Total rumber of county boards

of supervisors: 58
County boards with no minorily members: 44
County boards with one minority member: 11
County boards with more than one

minorily member: 3

Examples of Califarnia counties with no people
of color on their boards of supervisors:

Percentage of countywide
“mlnorlty” population

lmperial 7%
Fresno 49%,
Monterey 48%
Kings 46%
Merced 46%

{Sacramenio Bee, 3131191}

At the Balla? Box

Racial makeup of voters in the 1990 California
gubernatorial primary: .

Winte RIm
Alrican Amoricun 7%
Latino 7%
Asigh 1%

{Searce: California Poll]

Census Challznge
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Growth: San Francisco
Versus Los Angeles

The San Francisco/Oakland/San Jose
Metropolitan Area, the nation's fourth
largest, had 6.25 million residents in 1990.

Percenlage increase in population from 1280 to
1990: 16.5%

The Los Angeles/Anahelm/Riverside
Melropolitan Atea, the nation's second
lecgest, had 14.5 million residents in 1990,

Percentage growth in population from 1930 to
1990: 26.4%

[Sonrce: Census Burean}

Largest Latino Communities
{1990)

NORTH

Percentage of

Largest Asian Pacific islander
- Communities (1990)

NORTH

Number of  Percentage of
Asians/Pacific Ciiywide

City Islunders Population

San Francisvo 210,876 29

San Jose 152,815 19

Oakland 54,931 15

Daly City 40,466 44
SOUTH

Number of  Percentuge of
Aslans/Pacific Citywide

City Islanders Population
Los Angeles 341,807 10
San Diego 130,945 12
Monlerey Park 34,898 37
Alhambra 3L313 38

Largest African American
Communities (1990)

NORTH

Numberof  Cliywlde

Number of

Percentage of

) ) African Citywide

City | Latinos  Popuiation City Ameticans Population
San Jose 208,338 27 Oakland 163,335 44
San Franciseco 100,717 14 s .

an Francisco  79.039 i1
Sacramento 60,007 16 Richmond 38.260 44
Oakland 51,711 14 Vallejo 23.098 21

S0UTH SOUTH

Percentage of

Numberof  Cltywide Numberof  Percentape of

African Citywide

City Latinos  Population City Anmericnns Populatlon
Los Angeles 1,391,411 40 Los Angelos 487,674 14
San Diego 229,519 3l San Diega  104.261 9
Sanla Ana 191383 b5

Loxrg Baach 58,76l 14
Bast Los Angeles* 119,684 95 Inglewood 56.861 52

*Census Designaled Place; nol actual cily

. Source.: Census Bureau
{Source: Census Bureauf { /
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[ The Workplace 6f Tomorrow

California Labor

California's labor force is expected to grow
by 2 millfion this decade,

+ More than 5% of these new workers will
be people of color, Immigrants will play a
large part in the growth,

« [n the 1990s, more than 1 in 2 new work
ers will be Latino, and 1 in 4 will be
Asian.

* More than hall the stale's new workers will
be women.

* Nearly all new workers will be in the 35-
54 age group.

[Source: Center for the Continuing Study of
the California Econonty]

~ FOR MQRE.INFORMATION
N s e ‘ -‘: -_

MR I N

j=
On consus publications and respurves,
Black and Latino Workers contact the U.S. Census Burean Cuslomier
Service: (301) 763-4100.
Job areas in which Latinos ase
overrepresented: craft, laborer and On community-bused advocacy and edueatiom
farm-relatad occupations 1o increase politicul purticipation aninig

disenfranchised groups, confac :
Job areas in which Aflrican Americans are

overrepresented: sales, administrative Southwest Voter Registration Education
support, and service occupations Project

c/o Rita Moreno or Richard Martine:
Job areas in which Latinos and Blacks nre 1712 West Beverly Boulevard, Siite 203
heavily underrepresenicd: managerial Moniebelle, CA 90640
and profassional occupations (213)728:2706
[Source; Center for the Continuing Study of Coalition of 4 sian Pacific Americans
the California Economy, 1990/ Jor Fair Reapportionment

cfo Tania Azores

Asian American Studies Center, UCLA

405 Hilgard A 4232 Campbell
Eric Mar, a former California Tomorrow fellow, isa San Los An : eles, Cu :ﬁ;goz 42 , ‘é 46‘""‘” ell ltall

Frunciscu allorney, He produces programs for KPOO Radie * )
and works with the Chinese Progressive Association inSan (213) 206-8389
Francisco's Chinalown, I

BO
P
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THE MASTERS

A JOURNEY AMONG CALIFORNIA'S
FOLK ARTISTS

AvLvino Siva, RoBERT Levi
AND SATURNINO TORRES
Cahuilla Bird Singars
Banaing and Riverside

“Bird Songs and the spontaneous dancing
they generate. . tell the story of how the first
people, our ancestors, came here."

Phoi. graphs by John Bishop, All astists' phetos and guo-
tations © 1991 by John Melvilie Bishap, From Callfomia
Artists; At the Crossronds,

26

California Artists: At the Crossroads
By John Bishop

Published for the Catifornia Arts Council,
Traditional Folk Aris Program

Loox over the shoulder of Marn Seng Sae Chao
as she teaches her young daughter the liny stitches
and patterns of Lao Iu Mien hill tribe embroidery.
Gather the bark of redbud, bull pine and willow
rees with Dorothy Stanley for basketweaving in the
tradition of her Miwuk Indian ancestors, Listen to
Harvey “Harmonica Fais™ Blackston recall his
southern childhood when every Christmas his
grandfaiher put a harmonica in a shosbox under the
free.

These master artisans and thirty-three of their
fellows invile you to experience their worlds in a
beok of photographs and interviews, California
Ariists: At the Crossroads, excerpls from which
appenr here. The subjects are all recipients of small
grants from the Traditional Folk Arts Program of
the California Arts Cuuncll which have enubled
them to teach their craft to an apprentice, john
Bishop, a writer and documentary filmmaker. and
Burbara LaPan Rahm, a folktorist and manager of
the CAC traditional folk ads program, spenl six
weeks crisscrossing California, recording the stonies
tnd images of the attists, whose sludios are Lheir
haomes, streets, backyards and nature beyond.
Bishop‘s pristine and unpretenticus photographs,
prinied in tuscious duolone, allow readers to re-
spectiully tag nlong with their welcomling hosls as
thoy practice their crafls,

The buok pays a visil on a Cambodian Ciassical
Dancer, a Paiute Singer, 2 Mexican Allarista, a
Qsrifunn Drummer, a Ukrainian Embroiderer, a
Japanese Carpenter, a Cajun Accordionist, “Exolic”
muslcal Insiruinenls are happlly employed that some

A
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Mann Sene Sae Curo

lu Mien Embroiderer
With daughter Mey Chiem
_Richmond

“Parents try to raise a responsible daughter. (In Laos) a girl who
cannot make beautiful embroidery is not neat, orderly, or a good
worker and will not make a good daughter-in-law or wife.”

mighl otherwise place in a museum case. A Japa-
nese scamstress sculpts a fine kimono without cver
culling the silk. These pictures are the kind that
children of all ages may enter, explore and roonter
again, The storics are simple and telling, and ripe
for launching discussions aboul diverse cubtures, ar,
nature and family generitions,

The book’s short introductlon Is also thought-
provoking for adults and older teenugers. Rahm nnd
Bishop wrile, “Folk arts arc not simple things done
by simple people, but fully claborated acsthetic and
technological systems practicod by people who are,
at the same time, part of the modem world, ,., The

The Musters 3 _[

masier artists, in large measare, are displaced
people; some in the concrete sense of being a refu-
gee or immigrant, others in the more abstracl sensce
of being alientated from their land and resources.
Their unt provides pride and self-identity, not only
for themselves, but for their communily as well.”

California Artists: At the Crossroads has been
distributed o most Calilornia libraries and some
schools. Rahm hopos there will be enough positive
response to Lthe book to merit another prinlicg, As
soon as word gets out about this valuable resourca.
miny eages readers should eincrge.

~Carol Dowell
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Marnika P3IHOUNTAS

Greak Musician and Dancer
Los Angeigs

“Every region of Greece hus distinciive music, and that
pluralism is reflected in the Greek community in Los Angeles.”

RacHeL D, K. CLARk

African American Quilter
Watsonvills

“Fabrics talk to me. Quilting
huas given me a wonderful sense
of belonging to u continuous line
of women with something in
common besides colar,”

[
oo
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Jose "Pepe” Siiva
Mexican Nortefie Accordionist
With apprentice
Esteban Ceniceros
Los Angales

“Esteban nas the ability and
commitment to make it work.
Most people would drop out
after a lesson or two when
they find out how hard it
really is.”

ANSTA MARTINEZ

Garifuna Singer and Dancer
Los Angeies

“By the time | was eight, | became fascinated by the sometimes
mournful yet joyful sounds and movements.” \

The Masters ’ 3 \j 29
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Stopping B

|AS

In its Tracks

An intensive course e¢uips child care workers
for a crucial mission: to teach a new generation
to combat prejudice

By Launie Ousen and Nina Muiten
Photographs by B Loveloy

A LIFTLE GIRL nms lowird the swings, brads ying,
bul stops short, Two boys perched on the sirucinpe L,
"Mo girls on the lire swing! You can’t play here.”

Two young friends in the play coiner prepare 1o play
house, The Luller girl, standing sturdily with her hands on
her hips, insists lo the one in the wheelchair, "You'll have
1o be the baby because you cnn’t walk.™

A four-yenr-old boy, new 1o the day ¢are center, shruks
agamst the hlonde, rosy-laced tencher leiading Lum on a
grand tour. A Lalma leacher has just greeted him with a
Spanmish accent, "1 don’t like her,” the bay says. “She Lalks
limny, Tell her 1o go awny.™

Three preschoolers race nronund making war wlioops and
profending o scalp ihe other clildren. They insisl wo their
wgiirng teacher that this is how real Indrins behave., They
know, beenuse they just saw “Peler Pan.”

These kinds of ingidents oceur every day in garly child.
lieod prograins. They are examples of “preprejudice,” the
seeds Ihal for young <lnldren may bluom inta real racisin
and soxism throaugh socistal reinforcement—ar become
inginalized by cluldrun i the fonm of shame and self-
hatred as they grow, séys Julie Olsen Edwards, o Sama
Cruz, educaior,

Edwards 15 nmong a vaniguard of leachers dedicaled 1o
helping transform children’s tudding prejudices mie ap
precintion for hwnankind's differences. She 1eaches
Calrillo Communily Collega's Anti-Bins Curriculum
course, siructured for people who wurk with young chil-

10

dren. Edwards and other leacliers i a growing mimber ol
inshilulions as far-flingg as Sama Barbara Ciy College,
Micgan State University, md the University of Mimnesola
use this innovative prograi, pioneered by Lowse Derman
Sparks, an expert in diversity ind social justice. A muli-
cultural lean of educalors led by Dermun-Sparks, o Greulty
member al Pacific Qaks College in Southern Californin,
wrole one of e lexls used m Edwards's course, The hook,
Anti-Bias Curricalun. Tools for Empowering Yeung Chal.
dren, has seld more thun 19,000 copies since its publica-
ot in 1989 by the Natwnal Association for the Bducianon
of Young Chuldren.

The Ann-Bias course’s basic premise 15 tha very young
children absorb socicty s spuken Jand unspoken biases
tguinst people of different skin lones, cultures and
hiestyles, An gssenhal rale ol carly chillhood educinon
shanld be, then, W help children itk alvu md understand
Uie differences amang preople, 10 develop the skills for
nusung prepudice when it oceurs, and to gan the sirength
lo slaud up Tor oneself aud others n the face ol imustice,

Lust spring 34 students, aged 17 10 54, enrolled m
Edwirds’s class, which meets no stale credentml or com-
nnuty college gradusnon requuernients. All the shidents
were working with youngslers from varaus cullures in
myriad ¢hild care, carly cinldhood education, and
chikdren’s services sellings. Many of the students had clnl-
dren of their owny, Coming to school one night a week and
for a [ull-doy Sawirday workshop required magor ellorl Tl
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Aruitoxt provided by Eic:

Student Tanya Wagner, a preschool teacher, arrays pic-
tures of faces to highlight the beanty of human diversity.

normal drop-oul rale in communily college courses is aboul
40%. Only two people dropped this course, which was be-
ing tauglt at Cabrillo for the [irst time ever.

Identifying Our Own Cultures First

Tle course began in a highly personat manner—focusing
on the students rather thau on children, All class menibers
identafied their own cultures—Ilieir individual etlinicitics,
rehgions, socioeconomic clusses, eic. As the students
struggted through the intense process of arriving al delini-
tions of personal culture, Edwards drew thei out,

Said one woman, 'l don’t have any ethmicity really.
There’s not much in my background worth mentioning.”

“Well. where did you grow up?” Edwards queried.

"Jusl it a while family of southern racist bigots. That's
wliy 1 moved out here to California, (© get away from
thern,” the student respoded disparagingly. Recogniziig
the pain in that statement, the teacher encouraged thesiu-
dent to talk mmore. "'It's hard to el yourself off from fam-
ily,” Edwards said, "*What was here in your backgroind
that built that kind of strength und sense of sell?™

After several minutes, the stndewt declared with pride. 'l
puess [ am teuly iny grandmother’s granddmighier! She was
an amazing wolnan, A strong, stubbom Southem woman,
linthe midst of that narrowness and bigotry, she 1aught nie

-, -
Stupping Bias JO

10 act on Ny own convictions and 1o strike oul on my own.”
Such an exercise is crueial, Edwards said, because an
anti-bias curriculum for children auist begin with an anu-
bias curriculum for adults. "When an adull works with a
young ehild, in many ways the adult is the curriculum.
There is no way lo work with children without the basic

Socialization is strong, and cne of
its key components is the
attachment of meaning and
position to racial, gender, class or
cultural groups.

messages of what you teach coising from who you are as o
human being. Without deep pride m your own kerilage.
you'li be unabla i@ help ehildren develop pride and self-
esleem. Soin . coursé we have 10 explore ouirselves—our
ow experiences and biases nnd fears—on an intellectual
and emnoticnal level. | ry (o personalize for each ol my
students the concepts of ethnicity, of culiure and gender,
and of prejudice and pride.” ‘ -

Dealing with suich issues can be “heavy iatezial,”
Edwards added. "Bul the students are commitied to the
kids they teach, and truly want 1o keep another genermion
of children from growing up hur: by prejudice. ! really
adwnire thiat commitment, and it keeps the students going
through the very difficull conseiousness-raising stage in the
first weeks of this course,”

Edwards tries to model what she hopes her students will
learn 10 do with the children they teach: 10 help then feel
coimected Lo thewr famities and pasts, to build a sense of
identity and pride. and lo use thet awarencss lo build posi-
live concepts of athers® ethnicity, identity. class and cul-
lure,

Edwaurds recogmizes that her course tieeds to be as con-
crete and praginatic as pussible so that studems can trans-
fer classroom learning direclly into their work with
¢hildren. The term project in this course is not a paper. it is
a cuericulum, Swdents not only listen to Edwurds lecture
o Calilomia’s diversity, but they also learn how lo creale
puézles and lannnated books with thase positive nid di-
verse Images. They lean. o, about the social conditions
of Califorina’s cluldren, and how 1o dhscuss koy issues sun-
sitively with thewr youwtg charges.

Faces of Diversity
Inthe second week, the cluss witnessed Lhe benuty of drver-

sity Wirough the first of inany group projects. Swdents wan-
dered mto Ui classroom struight from work, eating dinners

K11
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fromn brown bags and fast food restaurants. They spread
huge sheels of butcher paper across the floor. Edwards had
asked the class to bring in piclures of fzces they were
drawn lo—ane of a person from their own culture or ethnic
group, and one from another group.

Soinewhat self-consciously, students began gluing pic-
tures io their owa seclion of paper. As the collage 100k
shape, lively conversation broke out. The students, vohing
and aahing and remarking on iinages the others had cho-
sen, bagan to help shape cach other’s work. A sludent
reached across 1o glue an image of a while bearded Medi-
terranean man next to a laughing Tibetan infani. Another
posed a picture of a strikingly beautiful, thut African-
American model in designer clothing next to an Irish
grandfather cradling a baby. Many brought snapshots of
their own fainily meinbers. As the group relaxed., siudenis
identified these family faces lo each other.

Edwards was salisfied. The activity had engaged siu-
dents with one another—and in the activity of really look-
ing al and appreciating the varieties of the hwnan fice.
Furlthermore, building collages is an activily students can
do oqually well with their preschoolers. The completed
collage would hang in the class all semester long. a re-
mindet of the real human dwersity in the world oulside.

Later in tha course, students wrole about their own cul-
tural heritage. They were 1o include 4 story fromn thetr fam-
ily history that demnmonstrated resistance lo sacietal
appression, whether it caused fam:ly members 10 suffer for
their ethnicity, language or culture—or wrned them into
oppressors of others. Every faniily has such a story,

Edw ards said, and uncovering that knowledge helps st-
dents 1o undersiand syslennc oppression, a forimidable
lforee with which they will grapple during the semester.

The Nature of Systemic Oppression

Systeinic oppression. according to Edwards. is how one
power group dominates another through.direct control and
pervasive misinfonnation abowt race. elinicity or other
aspects of the larget group, Edwards iried 1o distinguish
beiween systemic oppression and the kind of lniman hurts
thal occur between any iwe people. She contrasted an Afr-
can-American child, teased because her hair is nappy. lo a
blund child, leased beeause her hair is colorless. Both chil-
dren feel hurt by the ridicule. But for tii: African -Amencan
<hild, the whole world echioes the message that her hair, her
person, is unacceptable, The books she sees in the library.
the billboards, the television commniercials. scldom show
girls with nappy hair. Rather. they exiol the virtues of
loose, long and light-colored hair. The Africun-Amencan
child “inlemalizes” those inessages and begs her mother o
spend hours trying lo streighten het “ugly™ liait,

To further illuminate the concet of sysieniic oppression.
Edwards introduced Uri Bronfenbrenner's ecologienl

32

"l was shocked,” one student said.
"You should nmeverask Jews to
stand out of line alene.”

model of child development, which teaches, essentially.
that children are raised by society as well as by their par-
ents. This is an iinporiant message—that parents are not
wholly responsible lor what their children leam and how
they develop. Socielsl socialization is strong, and one of ils
key components is the anachinent of meaning and pesition
to specific racial, gender, class or cultural groups. And ev-
eryone, she stressed, has been on both the oppressor and
target sides of systeinic oppressicn,

Edwards, well aware that the heady nature of this mate-
rial can easily become lost in thetone, hnmediately orga-
mzed the class for another activily that has become a
common fealre of workshops on race and prejudice. She
drew an tinaginary line down Lhe center of the ciassroom.
Pushing chairs aside, she named one side of the room the
“Targel Population.” Students were instrucied 1o 1nove lo
otie side ot the other, depending on whether 1hey had boen
\argeted by the systemic oppressions slie nmned.

“Peopie of color.” T wo people inoved across the lme.

“Wonen." Mest of the class now shifted sides.

“Those whose first language is other than Enghsh.”
"“People with physical disabililies including obesity.™
"People under age 18" *People over 50." “People who
grew up in faimilies where parents worked with their hands
fot a living.”

As students tnoved back and forth across the line, the
enmotion in the room was palpable. Students were shaken—
some by the public acknowledgmnent of being a larget of
prejudice, some by the pain of seeing themselves on the
side of oppressors.

Later, 1 pairs. siudents had the chance to reacl. Then
Edwards psked (lre class, “What ¢id 1his exercise fect bikc
10 you? What was it like 1o be on (he 1argel populalion
side? On the other side? What memories were engendered?
What did you leam?”

"] was shocked when you called out. "People wlhio are
Jewish,"” one student said. “You shonld never ask Yews 1o
stand oult of line alone.™ The pawn of 1he Holocaust spilled
fortl in the agony of her voice.

Another protesied, ""Why td the fact that my futher
wurked with lns hands mean | was a target group? 1 didn’t
belong over there the same way those other groups did.™

Said anather still: “I hated being in the non-arget group.
I ever have hurt anyone. | don't like being blamed for
wlial others nve done. [l secemed like looking aeross that
Imse that | was lo blame,”

And a founth proclatmed, “lt wns amazng o move buagk
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and forth, and 10 realize that | can be on either side and still
be the same person. It's nol a inatter of being a good person
or a bad person, | realized thal we all have experiences on
balh rides. Jireally helped me feel less poilly."

The discussion lumed 1o the difference betwsen blame
and guilt on the one hand, and responsibility on the other.
Edwards insisted that the poinl was not 10 feel guilty, bt
lo recognize and lake responsibilily for changing the sys-
temic sature of oppressioh, She asserted that few people
willingly or knowingly oppross athers. Feeling guilly be-
cause one i5 in a group that reaps the privileges of others
who are oppressed clhianges nothing. Action does. Recog-
nizing how opgression works, ackiowledging one’s privi-
leges, and then making a decision to cliaage the system of
oppression—that is taking responsibility,

Mexl, Edwards attemipiled 1o Shed light on the inethods of
sysiemic oppression. The class broke into six groups. "Yon
are being sent 1o Mars wilh 10,000 other Earthlings,™
Edwards said, "There are 200,000 Martians, They are
green, aithough Lhey look generally like us (Iwo eyes, a
nose, a mouth, 1wo legs, etc.) We can interbreed. You, as
Earthlings, are ouinumbered 20 Lo 1, but your job is to
maintain controi of the Martians and of their planet. You
have to gel lhe Marlians 1o cupililale, because force along
clearly won't do iL."

Then she asked the groups to select one area—educalion,
hous'ag, hiealth care, justice, economics, the media—and 1o
design the system so that Earthlings would be able 1o main-
tain control,

For fifleen minules, the groups wrote pluns on large
shieets of paper inounted around the rwom. Silence filled the
room as sludenis read one plan afler another. A housing
syslem advortised ns availnble 1o everyone, but priced so
that only those with Earthling suluriss can buy houses. A
sthool system that tersclies only the history of Barth and

Steyapnng Bras

Guest panelisi Toni
Nagle discusses racially
mixed ancestry.

ignares Mars. An educational
hierarchy that selects a few
Martians who look and act the
mosl like Earthlings and gives
them rewards, bul punishes the
alher Martians for speaking
their own language.

One student finally venlured,
*[ feel so terrible.” Another
said she haled ihe exercise, “WhyT" Edwards asked.

"I don't like 10 know 1hat we ali knew how to design this
kind of system.” the student replied. “How do you know?"
Edwards pressed on. In a low voice, the student answered,
"Because lhat's the way the world really is."”

Edwards sympalhized. "1t is frightening and painful o
realize how deep in all ol us runs the knowledge of low
oppression works,” she said. People learn 10 feel ashamed
of their accents, ligir, or otlier signs of belonging to a 1argel
group—ot many become blinded to 1he realily of their own
privilege and lo {ie pain of the targetl groups o which they
dou't belong.

"We become distanced (rom people and live with fear
about them,"” Edwuards said—fear Lhal can rage inlo overl
hatred, violence and altempis to control other groups. "Bl
none of us were bori with that knowledge and misinforma-
tion, i1 is learned behavior." she persisted., "and we can
take responsibilily for chavging it."

What Children See in Their World

Siudents were ulso asked Lo focus on whal children are be-
itg lauglit aboul the nature of human expericnce by per-
forming one of ihe following exercises:

1. Waich three hours of children’s television, Tally how
meny males, feinales, people of color, and people with dis-
abilities you sce, Note the slaws and characier assigned to
eich Lype.

1. Look through the children's section at a local video
slure. Tally the main charncters according 1a sex, rice, and
disabilities,
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3. See any movie ndvertised as a children’s film. Evalu-
ate the covert and overt inessages about males and females,
people of color, and people with disabilities.

4. Go to the children’s seclion of a library or bookslore.
List all the books you can fitd with Fispanic- American
children in them.

5. Analyze your own classtoom's physical environ-
ment—ihe dolls, books, piclures on the walls. Remember
absence is also a message. What does your classroom leach
children?

Students stormed into lhe next class omtraged. *'[
couldn 't believe it! 1 have been waitching Saturday mom-
ing cartoons for years, and I never noticed how awful it is
for gurls!™ "1 can't believe iL, wilh all the Hispanic kids in
this county, [ only found three young children’s books in
the whole library that had Hispanics in them.” "I ended up
getting angry at the manager of the video slore about the
selection that was there. | came back later and apologized
and we had a good conversation.”

Claudia, o fwnily day care home provider, had chosen 1o
analyze her own program's physical envirownent. She was
shocked by what she found, and asked the ¢hildren v her
cary Lo look at the pictures on the wall wilh her. “Some-
thing is wrong with the pictures on our wall,” she ex-
Pamed. "Help nie hgure ot whit's wrong. 1n what ways
do these pictures show children e way they really are, and
tn whnl ways doin'l they?"

“The much harder task is helping
my students to intervene. What to
do when an Anglo child says her
skin is ‘regular’ color, how to help
boys who exclude girls from the
tire swing.”

The children piped ininuncdiately. "No one is going 1o
the bathroom." declared otie ¢lnld, sending the group mio
gales of appreciative lnughter. “Nuv one has niy skin color,”
*None of those kids hove holes in their knees.” Aller a
litany of recognizang whal wos missing, the children wenl
through a pile of Inagazmes and made a collage. They la-
beled it "Whal kids readly look like™ and proudly 1ook lurns
taking il home lu show their funilies,

I Edwardy's class. students ure asspgned 1o bring w age -
apnrupriate children's buoks depicling each Largel group
discussed, for examply, chuldren in wurking-class homes,
ot children i famnilies thul ore not the traditional nuclear
madel. For the first few minutes’ol each class, lhe students

ke}

placed chairs in a big circle and mounted the books they
had brought. During the semesler, the class developed a
bibliography of children's books that speak to the diversily
of human experience.

The next seven sessions were each devoled lo a specific
kind of oppression and ils impact on children: racism, eth-
nocentnsin, the power of language and culture, bilingual
and biculwral children, class, family structure, “Holy Days,
Holidays, Wholly-dazed," or "Curriculum in a world of
religious diversity.” Keadings and Jectures provided a con-
ceptual ramework for exploring lhese issues.

For each Lopic introduced to the class, a representative
panel visued—including biracinl people, Jews, people wilh
physical disabilities, nnd peuple who grew up in hones
where English was not the [umily longnage. Ench panel was
asked a slandard series of queslions:

1. What was wosderful lor you aboul growing up Mexi-
can Americnn {or with a physical disabilily, or as an immi-
grant child, or as a Muslim, ete.)?

2, What was hard for you?

3, How did your schools hurl or help your sense of you-
self as & Mexican-American? Buddlus1? Ete.?

4. Whal is one thihg yon never want lo hear agam?

S, If child care warkers or leachers wanted lo be allies o

Instricior Julie Olsen Edwards cradies valuable leacking
tools: ' Persona Dolls.”

Culifornia Porspectives
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The anti-bias ciass offers a safe forum for discussing some-
times painful issues.

your children or to lhe child you were, what would they
need to do?

Unanimously, students spoke of the power of these pin-
els. Cap, one of the three men in the class, is un wtern al
the Cabrillo Child Developmant Center. Through the post-
panel discussions, he said, he and his classmules learned Lo
lake personal risks by discussing issues thal people fear
will alierrate or anger others. 'l can begin lo define whnl
came up for me afier listening lo Ure punels and 1o share it
with jusl oae other person,” he said. "Il changos yom a
»assing ought lo something more concrele,™

Someltimes he was surprised by his own reactions, One
panel prompled kim lo remember a Jowish Twnily from his
youlh. "l was good [riends wilh 1he son aller school, but
nol in school,” he said. "I acted dilferent 1owards him al
school. 1 fel guilty. This class brings that stuff np."

Four Steps for Fighting Bias

In 1alking about bias wnd diversity. studenls also shase their
stralegies for dealing wilh children, One session, lor ex-
ample, focused on different family structures: gay and les-
bian families, families of divorce, foster familics, blended
fwnifies and comniunal families, “There is no one univer-
sal form," Edwards commented, *In a diverse society, the
Jjob of the teacher is to help children understand thal spec.
trum of diversity and 1o leel a sense of dignity aboul their
own lumily arrangemenl,”

Chue of the younger students in the class sheepishly
raiged her hand. “1think I just blew it. | just sent oul a

Stopping Bias

Resources for Anti-Bias Curriculum

Derman-Sparks, Louise and Lhe ABC Task Force,
Anti-Bigs Currictduni; Tools for Empowering
Young Children. Nalional Associalion [or the
Education of Young Children, 1989. Available
from: NAEYC, 1834 Conneclicut Avene, N.W.,
Washinglon, DC 20009.

To help other leachers start a course similar 10
Edwards's. Louise Derman-5parks plans to con-
duct seminars on “'Leadership Training in Anti-
Bias Work™ through the California Association
for the Educalion of Young Children. She is also
publishing a manual for fucililatng anit-bias cur-
riculum support groups. Derman-Sparks is on the
{aculty of P’acific Qaks College. 5 Westmoreland
Pluce. Pasadenn, CA 91103,

Thie People of Every Siripe catalog is a source ol
prersona dolls. Dolls may be selected from almost
fifty pre-made madels, or custom ordered in a
variety of skin shades, {acial feahires, physical
pruportions, hair textures and siyles, and clothing.
For more informalion, or 1o obtain catalog. con-
tact: Peopls of Every Stripe, P.O. Box 12505,
Portlund, Oregon 97212, (505) 282-0612.

bunch of letlers to my kids' parents, and I just assuined 1l
should be lo "Mr. and Mrs. So and So”. I'm nol sure what |
should hive done.™ Another student oflered, "How abuul,
1o the Family of X' Edwards pulled onl a book. frevie’s
ldea, aboul a young girl who doesn’l want lo go Ly school
becanse il is Fallier's Day, and everyone will make cards.
But Irene doesn'l have a lather. She decides 1o go to
school and make a card that says how happy she s o have
a mother and a sister and i cat. Edwards asked her students
to talk about what they do in their children’s programs on
Motlier's and Father's Days. The class constructed on Lhe
chalkboard the four steps of an anli-bias cumriculum as re-
lales lo this problem:

Step I: Help children develop a solid sense of self-es-
leem and self-awareness. Help cach child make a card
ippropriate to his or her own family siluation,

Step 2: Help children recognize and name the diver-
sily in human experience, and attain an accurate knowl-
edge of humun difference. Tulk abonl the different kinds
of Tarilics that exist, Read a book such as frene's fifea.
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MAKING MULTICULTURAL
DotLs Anp Books

On a sumny spring Saturday, siudents in Cabrillo
Community Coltege's Anti-Bias Curriculuin eourse
are scaltered onto pillows. a soft rug meant for 10d-
dlers 10 crawl upon. and chairs built for small chil-
dren. Everyone's attention focuses npoil class
memnber Claudia Vestal, who sits on a low cliair
with her legs siretched out. Her hair is piled loosely
on lop of her head. A calin sinile warms her face as
she molds a light brown sock on her Iap into the
shape of a torso. Al her side sits a box of completed
sock dolls, eacli dyed a different skin tone. Siep by
slep, she shows llow she makes these Julls,

Neat she passes around some of her finished
products for students 1o exainine, cuddle, siroke and
adwnire enthusiastically. Bul these are nol just ordi-
nary dolls. They are "Persona” dolls thal represent
childreu frem various cultures and also youngsters
wilh disabilities. Persona dolls bring diversity inio
clnssrooms and day care centers where it might not
exist and help children to understand and appreciate
lianan variety. The dolls are aniong the 1oals ihat
class members will learn 10 create during this spe-
cial day-long workshop.

Claudia intreduces the dolls one by one as slic
wonlil 1o the preschool class she leaches every day.

Picttire book workshop: creating products that
reflect the reafity of socicly.

First, there's Ned, with blond hair that Mnlls closely
around his ears. He wears jeaus and a bright red
turtle neck. Freckles dot lus chedks. Claudia begins
the story of Ned, a doll who lives alone with his
graindmother. Qiher children teased hun becuuse he
talked so loudly. One day. Ned's (eacher suggestad
that he get his hearing checked. The nice doctor
fornd out that Ned had trouble hearitg. So Med got
u hearing nid, and if one pulls back his hais. it can be
seen wrapped aronnd the back parl of his ear.

Step 3: Develop the abillly to recognize infustice, baih
avert and covert. Show children a colleciion uf Hallmark
“Father's Day™ cards. Ask them "What is wrong with hese
cards? Are they for all families?" Bring out multiculral
“Persona” dolls [see accompanying siory] and iagine the
different kinds of families Lhey might hawe, Ask the clul-
dren 1o discuss whal kinds of cards each doll might make.

Step 4: Develop a sonse of empowerment, and the
skltls Yo act alone or with others aguinst infustice. Brum-
storm with children for n new name for Faher's Day which
night be more yppropriate to all families. for example,
“People Wiio Love Us Duy.™ Assisl the clnldien m wilmyg
a letter 1o i card company wilh their suggeshions.

Ofien, appropriate teaching malerials for on Anu-Bias
approach don’l exist. 8o, it becoines gach 1eacher’s respon-

o

sttty to make them—skills thnt are tnught in the cuurse
during a daylong Saturday workshop.

Mauking books. dulls. and collages is imporiom 10 giving
the class s sense of being uble 1o de something, “The casier
Lask for me is gelling my students lo see ways 1o support
cluldren’s sense of identity and pride.” Edwards said. *The
mtch hnrder 1osk is helpiug my students figure ot liow lo
ilervene. What lo do when an Anglo child says her skin 1s
‘regular’ color. What 10 say when an Hispanic child says
his skin is wliie or bluck, How 1o nddress misinforimaiion
whih bunlds and perpeluntes siereotypes. How 1o help bays
whn excltude girls froin thie tire swing, and children who
helieve war whoops are liow Indinns belivve, We do a lot ol
problem solving in vur eluss. Bun | constantly tlunk sbout
how 1o do it more affeclively,”

The lasi slage in ihe Ani-Bins approach 1s “empower-
ment,” Effective early childhood education pedagogy -
tludes really lisiening 1o childres, encouraging themn 1o

Culifornia Porspeciives
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Claudia describes how (he heariig aid works and
whal il’s like when a person czn't hear well and
about people who can't hear as all and use their
hands to 1alk,

In Claudia’s preschool class, the children alt know
Ned now. They ofien 1alk about how 1liey wonld fecl
il they were 1eased as Ned had been, or imagine
whatt 1t might be like tn be hard of hearing, as Ned
is. Through Ned. Claudia can set her students at case
aboid their npecoming heanng tests, as well as 1alk
aboult the different ways that families are organzed,

Ned shares a box with other dolls that Cliudia lus
created. Tliere is Smnantha, an Africat Almerican

Persund dolls of
various races. help
feach atboul diversin
in clussrooms where
it niight not eaist.

girl wha lives with her wmotner and steplather; Maria.
a Mexican American girl who speuks Spanish m
hoine with her famly; Jolui, o Native Amarican of
the Ohlone Tribe, the inhabiiame of the Sants Cruz
areq when Buropeans fizst arrived; and Yee, a Viel-
namese gul with long black hair, These nre not dolls
that the children pluy with, bt 1athyr, cliaricters i
Ihe ltves of the ¢hildren, Each doll is given a Listary.
a life and a family. They are not stereotypes, for 2ach
fins concrele likes and dishikes, pets, ¢xperiences,
personilities. Perhaps one doll lives with jiist ane
parent and visits the other, opening up opportunilies
{cantinued next page)

speak up, giving them language that allows them 1o de-
senbe their feelings, mud helping them Lo analyZe 1ssues
and solve problems. "1 is important we help children think
about what they hear and not jusi aceept everything as
My, Bdwards satd. *“We need lo give (hemn Lools for ask-
ing queshons, and pravide a lot of adnlt snpport when they
tinke statds on issues of Mmiress and accuracy.”

Fartunately lor Edwards, her entire departiment supports
her conrse, often offering hvely and collegial input when
she solicils advice, It 15 4 departinent that for 20 years hag
beain ncuvely comnuitsd o curbing binses. Collnboration s
easential—and isolation deadly—Edwards said. because the
cluss danls with such hurd, emotional issuas. “1ts scary as a
luncher o do things that may be puinful for niy students, or
that they might resist, | constantly worry about whethuer and
llow [ cgnt inove themt 1o a pusitive place of feeling conlis
deint and uble to move forward.”

1115 impossible 1o teach siich a8 course witholt muking

Stopping Bius

nustakes, she acknowledged. “If [ waited unnl 1 felt 'safe’
dealing witluissues of racisim and culture and gender and
class with my sludents, | would never gel around o leach-
ing the course, 1 need people around ine who undeérstand
what 1'm trying to do, 1o bhelp me laugh it my mistakes and
brainstorm llew wuys to do things.”

Sle atso understinds thal her studenls will need support
as Lthey nnplement an anti-bins approach. The Inst 1wo ses-
sions focus on helping thein begin their own anti-biss pro-
grams: "Parents ond Swff: Making Changes Together™ and
"Gatting Started, Keeping Going.™”

Al the end of the course, elemetary school teache:'s
aide Sue Kissell spoke with Edwards about how e cluss
had affected her. She talked about finding books that por-
iray diversity. Kissgll had been the only person all year
long o check ont a schoot library ook on Black inventors,
One dny, she overhaard a fourth-grade laacher planning a
lesson o inventions, When Kissell suggesico the book on

4] 17
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(continued from prrevians page)

for children in the class to lalk abuut their own fun-
ily experiences, The Persona dolls are a central pasl
of the Anti-Bias Curnenlum approach. but there are
other avenucs 1o introducing diversily. Later in the
ilav, the stndents mave from Claudia's doll deman-
stration lo another room where they lcarn lo laminate
pictures and constriel books, Spread out on tables
are magazines and piles of clippings.

One siundent, Caroline Flores, leans over a luble
cutting out photos for a book she is making for the
day «are center she directs, Sho wears a triumphant
look on her face. "Look what [ found, a piclure f ar:
Hispani¢c woman in a wheelchair,” sha marv . "l
can't believe ik this is greal!™ There are soine pho-
1os of men m wheelchairs because of sparls such as
wheelchair baskeiball or racing, she explains, but it
15 difficult Lo find photos of women in wheelchairs.
And lo [ind a Hispamie wonian in lhe media 1s
tough, 1o, Here, she has found one who is profes-
sionally dressed and looks really nice.

Flores grew up among Hispanics in Watsonville
and becatne interesied as a cheld in how people re-
late 10 other cullures. She had been looking for an
anti-bias course for a long Lime. "'l guess T resenl Lhe
fact of the wvisibility of brown peogle so | always
look for things [ can do,"” she says.

Iniinliy, Flores began looking for positive images
ol Latmos in magazines 1o nse in hor work becaase
of her Mexicnn-Americnn husband and children, |
wianled posifive imuges in my home witlh my kids
and then | wanied them inmy classroom.” People
gave her their old magazines. More recently, she has
buen enconraged by new books and magnzines, such
as La Fumifia de Ho, ("Today's Fanuly") tha show
pasilive Hispanic role madels, "Maybe times are
finally changing.” she says.

Caroline aven showed Anti-Bias nuternls to par-
onls al hor day care comor, with favorahle resunity.

She asked thein what they felt shonld be reflected 1n
the classroom aboul the fanuly. Each parent also
wrolt a short paper aboul his or Ler own child's
family: who were the caregivers; where the family
came froin; its roots (half of thein are new immi-
grauls); and something Lhat was special abeul the
child in the faunily. Now, Caroline's class 1s mak-
g a book with piclures the yorngsters have
brought fron hoime,

Another student, Carol Rodrigucz, proudly
shows off a hook she has already made for La
Fonda Day Care Conter. Titled Hair, it is filled willt
heuds of long suky black har, curly blond hair.
kinky brown hawr, wuvy red hunr, There are pictures
of kids from Yapun with straight bangs, a tribal man
with a huge mat of hair decoraled with straw and
cloth.

Carol gol her day cnre charges mvolved i book-
making, oo. She asked them 1o Jook nlo a nurror
and Tunsh three senlences describig their colors,
“My hanris . My ayes are . My skins
. Carol wrole the senlences, phatograplied
each child, and mounted the two eleinents onan
individual page. One Angto girl deseribes her skin
color s “gray."” another as “regutar.” Three Lanno
kids describe U skin is “black." " whue™ and
“plan.” Carol siys the book 1s one of the mosl
popular m the class.

Carol grew up reading Dick and Jane, but she
knew lier family was different. Her father was dis-
abled und her mother worked long hoars nway fron
homo, Now, even though there are buoks thal show
different lypes of fainily structures, Chrol suill ikes
fur her charges 1o create their own products, The
hinds-on work, she says, comhined with the beaul:-
ful and diverse fmshed products, give "my kids a
sense of thew validity and o sense of self,”

—Laigrie (Olsen and Nina Mullen

Biack inventors, the teecheor sid she did nol need 11 ™| was
upseL” Kissell said. "1 realized thnt this was an example of
misinforination by omission, So I wenl down to the Jibrary
and got the book out for her, and showed her whal a neat
book it was and all the wonderful mventions in it.

“This is sometlnng I wouldn't have done hefore, o gel
involved thal way, 1o sce il as so imponant that there be
inages of Blnck inventors,” she added, Bul her new per-
spective—and the impact it will have on ¢lnldsen—is really
wlhial the courso is all about, “I'm nol a political person, snd

38

I never thought of myself as an achivist, or al least 1 didn't
used o be,” Kissell simd, “But | find myself changmg. 1I1's
clearer 10 me that [ need 1o do eerinm things.” &)

Laurie Qlsen, executive director of Californid Tomorrow,
15 author of Crossing the Schoolhiouse Border, Bridpes amed
Embracing Diversly, Ming Mullen, former project coord: -
ntnr for Catifornia Tomarrow and coauthor of Embrae.
ing Diversity, is a Doard member of Refugee Transitions in
San Franciseo.

Calfornia Perapecines
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Decent Housing
Comes Home

The groundbreaking of a new
affordable-housing complex in
beleaguered South Central Los
Angeles is a victory for
neighberhood advocates and
families.

By SUSAN ANDERSON

Boxy. graffilli-scarred buildings line Central Avenue jusl
soulh of downtown Los Angeles. Small, single-family
homes dominale e side sireeis of the neighborhood. punc-
tated by vacant lots, wood-frame chorches and boarded-up
stores. What was [ifly years ago the prosperous main drag
of Black Los Angeles has become a commaonity ballered by
job loss. violence and dismal housing. A few blocks away
is the landmark hame of Ralph Bouche, 1he dislinguished
Black Angeleno who was U.S. Amhassador to the Uniled
Nations. Sonthward is the reslored Dunbar Hotel., now
housing low-income senior tenanls above a Black cultural
mseum. But these are scant reminders of the heycday of
Centrnl Avenng. And they are nearly invisible amid the
heavy Iraffic, smog-filled skies, weed-clioked sirecls knd
windoring homoluss.

But there aro those who have not given up on llieir
neighborhood, nor upon the thousands of families there in
need of decenl, safs housing. The ares called Yemon Cen-
irul is nboul 1o undergo whal some bulieve will be a major
revilnlizotion, beginning with plans for lwo shabby ahan-
doned lots al lhe inlersection of Central Avenue aad 27th
Streol. Ground was broken July 12 for the first nffordable
famnily housing built in the area in more than 20 years—
Roberia Stephens Villas. At the time, there were already 98
hopeful prospective tenants on the waiting list for die Vil-
lns. which are not scheduled for conipletion untii next year.

The architectural drawings for the complex of 40 1wo-
and liiree-bedroom aparlments reveal garden spots scattered
throughoul the buildings. with benches and large potied
planis, shared recrestion areas and Jaundry Facilities. *1t's 4
family building,"” explains foanila Tale, one of the project
spearheads. "*We have quile a mix of cullures in our comn-
mnnity. We want people lo be able 1o sil down and lalk to
ouch other, so we inade sure there was plenly of silling
space,” A cenlerpiece of the developmenl iy its unigite

Decoent Housing

PHOTO BY NARESHIMAH OSEI

™ plans to help children succeed in school and make friends.

-

Roberta Stepliens Villas is the fruit of six years of orga-
nizing and the growing sophistication of an unisual com.
snunity group, Congemed Cilizens of South Central Los
Angeles. Tale is executive director of CCSCL.A, which
has developed the conplex aud will mnnage it. One of the
first African American environmental groups in the coun-
try. Concerned Citizens became nationally known for its
viclory in prevenling the LANCER refuso incinerutor frotn
being placed in South Central Los Angeles in 1987, Smee
then, members have moved on to other fights, incliding
city planning issues, loxic wesie dumping, accomnilnble ¢-
imvestment by banks and job lyaining. In 1989 they sal then
energies into replacing somne of the fmly housing (It
they saw being rapidly destroyed in tho communily.

Their concerted orgunizing and fundriising culminatod
in joint financing of Roberta Stephens Villas which in-
cludes the State of California Housing and Commnity De-
velopment Department Centnry Freeway Program, Locnl
Inilialives Support Corporation, and Bank of Americn, Los
Angeles Mayor Tom Bradley calls ihe efforl *a showcase

" for the shared concerns of communily, govermmant and

corporale leaders...(and) a calalys! for welcome changes
which can be expected in this neighborhood,”

On a larger scale, Concerned Citizens as become parl of
a growing movement across the couniry of conmunity-
based groups developing housing for thoso who noed it
most—poor and moderale income residents of some of the
ihos! cconomically distressed neighborhoods. Cnlled comn-
nonity developnient corporations or CDCs, these groups
are the wnajor source of nffordablo housing in the country,
Their elforls began during the Reagan administration, whun
lhousing spending was cut more than any othor program-——
by 80 percent—and the much-tonled markeiplace fnibwd lo
build housing for the poor, The CDC movemant ovolved Lo
fill the gap and create, in effect, in allernotive real osinlo
industry.

As Concerned Citizens striggled tirongh ronl wstute i-
nancing, building design, and contractor bidding, they ulso
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hammered oul a vision for whu kind of heusing would re-
ally inake a dilference for residenis. Tale says, “We asked
the daughler of one of our members: "Oail, il you had the
apporlunity to design a progrih for [he community, whal

“We saw a way to help the young as well
as help senicr citizens utilize their wis-
dom, knowledge and understanding to
support our goal of family devalopmant.”

would you do?’ She surveyed her friends and must of the
youngslers {ell lhcy had no place 1o go Lo do homework, 1o
study. There is overcrowding at the house, o quuel place,
no quiet lime."

Other children expressed that they had no ftiends to as-
soeiale with around school issues because more Lhan half of
the children in the communily are bused to other schouls,
Soine of the Spanish-speaking ehildren said there was hitle
assislance wilh homework in their households because of
the language barier. *Many of the chldren i South Cen-
Irai Los Angeles arc translalors for thew families,” Tale says.

The resuli: Roberla Stephens Villas will offer tenanis a
child-ceniered program, including a “Buddy Study™ pro-
gram and an Afler School Nanny Program using senior
cilizens Irained by the Los Angeles City Departinent of
Aging. With parents oflen away ul jobs, the seiuors will be

i the common arcas when youngsiers get home 1o provide -

a supporlive atinosphere for sludying.

“We didi't want any latchkey kids and il's true that dle
minds are the devil's workshop,” Tale says, " A lot of lhe
parenis who will be in our building will be minmuin wage
und they have lo work overtime. and even then they can'l
afford childcare. We like lo promnle the lamily. We saw a
way to help the young as well as help senior citizens ulilize
their wisdom. knowledge and underslanding Lo supporl our
goal of family developinent.”

In this spirit. Roberta Slephens Villas arc named after a
beloved Soulh Cenlrul conununily leader who was the first
fulllime leacher in the Los Angeles nduli schools, tranunng
lundreds, moslly women, in garment manufacluring pro-
duclion methods, The recipient of the Los Angeles NAACDE
humanilarian award for comminty service in 1990,
Slephens worked in church, civic and civil rights efforls for
46 years, She traveled [rom Albany. Georgia. o participale
inthe Yillas® groundbreaking cereniony last July.

Roberla Stephens Villas, like ils namesake, will help
younhg residents plan for the fulure. A mandatory recyeling
program for tenants will use leams of young people 1o col-
leel and sort the materials, Half the proceeds will be deposs
iled in a South Central Communily Developnent Credil
Union. The Credit Union plans 1o solicil businesses lo
malch these Funds, 50 Ial young people wlio fullill o wnit
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Neighborhood residents turn ont in support of afforduble
Sumily honsing.

len commitment o save & ceriain amount before high
school gradualion may receive a maich to use for college or
1o go nlo husiness.

In keaping with Concernet Cihizens” continued ens ren
menlalist comnidment, the Roberla Slephens Villas apsan
menls will be energy efficient, with spectal heating units
and wnler-saving devices, Tenanls who linds themselves
oul of work musl report lo an in-house job referral service.
wluch will also provide informalion about various social
services, "“The residence associaion membership wilt b
stressed very firmly to all residents because it s importanl
thal we have a hesiihy, lasling development for years lo
come.” says Tale. “There must be somethg in place 1hi
addresses Ihe need :nd concerns of all that reside.”

Tule says the greujs has loads of ideas for the future. She
15 enlisling her law sludent son lo devise a menlor progrun
that malches business and prolessional people with young-
slers, She is 4lso investigating the possibility of mvolving
sccondary school students in a child advocacy program lur
thenr younger peers. An informal group of volunleer teach-
ers, and social service and child development specialisls
will be assisting n the refinenient of the Buddy Study pro-
grun o ensure 1| provides the kind of ali-home help and
shvironment the young resideids need. o

Stuseen Anderson, u former California Tomortow fellow, is
Pulri Afferrs Manager for Local initiatives Suppor!
Corpararion’s California Programs.
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On Becoming a Teacher

Journals reveal life in one of

Cdlifornia’s most ethnically diverse

and impoverished elementary schools.

By WENDY TANABE AND ANNIE ALCOTT

Introduction by Della Peretti

AS A supervisor in the Developnienlal Teacher Educa-
lion Program at UC Berkeley, one of my geals was 1o de-
vise & more meaningful multicultural practicum for our
sludent teachers. While 1 pondered this, [ had |he opportu-
nity last fall to supervise Wendy Tanabe in her firsi seines-
ler student leaching placement al Garfield Year-Round
School in Oakiand. Tlus is one of the inost poverly-stricken
and linguistically diverse schools in the Bay Area. In 1989-
90. Garficld had 1,077 sludenis: 404 Asian. 396 Hisparic,
261 African American, 12 while and 4 “olher.” Like imany
prospective leachers, Wendy had grown up in a middle
ciass naighborhood and atiended schools with little cultural
diversity. At Garflield she found it is possible to suffer pro-
found cullure shock in the midst of one’s own country.

1 secretly worried thal perhaps [ had pushed gentle
Wendy inlo oo challenging a situation. So, imagine my
surprisc when I entered her classroom in her third week al
Onrfiald Lo find her perehed on a tall stool in front of 32
fifth-graders. calmly conducting & diseussion of 1he The
Midnight Foa story. The studenis were raptly engaged.
Thura wors no disciplino problemns. And everyone in the
class, whalever his ur her English level, was able 1o partici-
paig in the langunge-free follow-up aclivily Wendy had
devised and modoled at lhe chalkboard: “*wriling wilh pic-
tures” the difforent characlers® poinls of view. Wendy
luokud a5 though she had been teaching this class all her
Jifu. OF course, not avery lesson went so stnoothly.

Wendy siruggled lo reconeile her daily student teaching
expericnces with her prior conception of Truth. In her jour-
nals and our lengthy conversalions, Wendy asked nll the
imporlant queslions as we pushed the limits of whal is
known aboul how lo edbcale iminigrants and econornicnlly

“disadvontnged children, During her whirlwind oight-weck

placement, Wendy regretfully nbandoned (he hotion (hat all

On Becoming a Teacher
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prablems have salulians that are apparent or accessible, abd
discovered Lhat she had embarked on & lifelong quest.

Afler Wendy's experience, the nexi semester I ploced
eight student teachers al Garfield for full sessions. Assign-
ments encouraged them lo fully invesligate the scliool and
surrounding communily. The group also teok the initialive
(o observe one another, to leam Leacl, ard lo share then
experiences in ah efleclive program of peer supervision.

Never had our sludent teachers been so lited at Lhe end of
a school day. During the course of their work at Gnrlield,
some decided to steer their careers towards immigrant edhi-
calion wliile others leamed they did not want to teach in the
inner city. Al loast threa of the students changed their M.A.
theses lo include aspects of their experiences al Garfield.
All eight Jefl Garfield with an aliered awareness of whnt il
means to leach in California,

Annie Alcolt's journals reflect Ihe same eager quesl as
Wendy"s. but as a second-year studenl, she was more
equipped 1o inove beyond her initial feeling of being over-
whelmed 10 begin problem-solving in camest. For example,
Annie struggled hard 10 come up wilh a social studies cur-
rirutum on lhe concept of family relationships in a class-
room where family and clan were the highest culwral
vahie, yet many of the children hind been orphaned by the
ravages of wur, reluges camps and poverty. Annie's in-
spired solution was to construct a family lree thal drew all
the children in the class inlo one big (mnily. Everyone be-
longed, all were intoreonnected. $he expanded this unit by
taking the class on neighborhood walks to every child’s
house. This ook Iwo school days, but the time was nore
than justified by the learning thal 100k place.

Excerpied on Lhe following pages are the journals wrrtlen
by Wendy Tanabe and Annie Alcotl whila studenl! teaching
a1 Garfield. The journals offer an honass gliinpsa into the
reality of hundreds of classtoams loday, and ihe kind of
thinking that educators musl pursue 10 develop a knowl.
edge base for leaching California’s diverse children.
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How Can I Arm My
Students to Succeed?

By WENDY TANABE

Gnawing Questions

On Monday 1 visited my new placement at Garfield, as it
was the first day of a new session. 1 was overwhelimed hy
all the kids and chiaos and by the sheer size of this schuol. It
look me [ive minutes lo find my classroom, I'in going to be
utterly frank and admit that my first impression from Mon-
day was rather dishearicning. ! just lcft wondering, “How
do all these kids learn in this chaotie environment?”

Don. my supervising tcacher, is an extreinely relixed.
friendly man, with a good rapport with the kids, scling
niore like a "'buddy " with themn thar the troditional rathori-
tative teacher. The fifth-gradc elass is mosily Chinese and
Chinesc.Vietnamese kids whose first language is
Canlnsicse. There are also six African Americans and a Sa-
moan student. Don is very cusual and 1 found il inleresting
thal he sometimes spoke 1 the kind of slang that the kids
used. There seenied to be a different kind of "teacher-stu-
dent” relationship in this classroom than 've usually scen.
1 suppose the question foremosi in tmy ming is, do 1he si-
dents respect a teacher who mintmns this very infonnal
relationship with them? Perhaps it works better with older
kids? What is obvious, though, is that the kids acdore Don,

I noliced n high level of noise in the classroom, which
didn’t seem 1o stop Dot from teaching. During one lesson,
| scanned (he room and suw a lahle of kids who were sing-
mg 1o themselves and rapping while others were carrying
at private conversations. Ocensionally Don said, "Shith'
and “'Hey, guys, cut that ont over there,” but thal was about
11, at leust in this case. All of this unsettled me because |
thouglit, how am I going 10 get them to listen to me when
they don't always listen 1o Don?

I can see already (hat communicating with the kids who
aren’t loo proficient in English is going to be a major chal-
lenge. I asked Don, who doesn’t speak Canlonese, how hu
manages lo commuuicate with all these kids who are at
such different lavels of English proficiency. He responded
that it is very difficolt and he jost does the best he can, He
sttid he often hns a lhnrd time discerning if the kids unitder-
stand, because they are good wt acting as if they do.

Don did oral language when 1 was there; be putl up meur -
rectly wrillen sentencas on the board and 1he kids had w
writs et down aud corrget tiein. | saw this pragram nt
iy 1as1 placement, bul the conlrast between e Guslield
knls and tho luds in aflTaent Pedmont wis monzing., Don's
fifth-graders could nol recognize many granmmatical mis-
takas Mat the Piedient turd-groders enuld recagnize and
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costec! cnsily, They really struggled, even the kids who are
not leaming English as & Second Language.

The kids ulso pliyed " Around the World™ with basic
mullplication fact cards, Two kids would compete against
guch olher and the one who said the right answer would
move of Lo lhe next seal and coinpete against that student.
It secmicd as though a lot of the kids who couldn’t speak as
well as the otlicrs were always bealen, not because they
didn’t know the answer, but beeausc they cooldn'l articu-
late the answer as guickly, It secrned to me that a lot of
students expected 1o be beuten so they didn't really try,

Aller vigiting Garlield, [ can’t help Eccling a bit of guil.
Is 1t wrong of e [0 want 1o teach in an arca like Piedmant,
rather than i n more “challenging” area like Garfield’s?
1've been siruggling witl this for n long time. | know 1
hiven't been teachiag long enough aid in enough different
enviroments 1o make a deeision, but ths 15 whay 1'm feel-
ing. And at llie same lime, 1'm feeling tesribly guilty for not
really “wanting" an muner ¢ity, ESL schaol hke muny of my
fellow stodent leachers do, Am 1 bucking "renl life™
schaols, "wimping" o by thinking 1'd peefer & small sub-
urhan school rather than a huge urhmn sehool?

1 guess i lot of it has 1o do with what I've been used o
atid what 1'm comfortable with, Perlnps that definition will
changa a5 | accumulute dilferent experiences. When [ re-
quested ain Asian population, T suppuse in a very naive
way. [ wiis Nuuking that | could “relate 10™ nnd “reach”™ the
Garheld kids, by virtug of iy Asn heritage—-1 hoped to
hond with Mem and positivety mlacice their learnmg,
Now, I'm not so surc | can, My first day there altered the
tosy hues nl wiy axpectntions. | hnve less incomnmon with
these Astan nngrant cliilldren than 1 do with the kids m
Mednient., Sure, | shinre an Asian heritage with them, bat
Iny expertence growing up as a Hurd-generation Japanese-
American in a lnrgely white suburbnn neighborheod is
worlds apart [ram thair experiences growing up in a new
and sirmige culture, Tearming a new language, and living in
a low-mcoue urhin aran,

The firs! gud 1 et al Garfield come op o me, looked e
over froim head W loe, nnd asked me what language 1
spoke. “Just English,” | responded. suddenly feclng very
mept. “Oh," the gir) exclaimed. ' knew you looked like an
*Amerigan’ girll” For ihe first 1ime, | wished 1 coold take
oway sonte of iy “hanmn-1sh” qualities, Ldidn’t want to
seom su UaTarent Trom These kids, On my [irst inorning, n
group of gitls stoud amd pomted lo my jewelry and my
clathes, kg ldly nbunt me e Cantonese. I felt a bil
Tunny and wondeted (f [ shouldn®t get so dressed up at
Cnelweld. A | gust howrg pneanoid uboot avery little thing?

[ tutalisll, two iy gquestions are gnawing al mes (1)
Lhiw vt | got (iwse new kids 1o ralnle to mie and 1 to them?
i 12) Showtd | fewl so gwilty for wanting to teach in a
seltonl like Piedmunt’s? A | desiring an “easy-oul” or
“eumhy” toncling sssignment’ Should | want to go where
1w kids 11ws] sotoly newd variug leashers? F'm struggling
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between my own perhaps sellish feeling and my sense of

responsibility as.  cher. | ain wondering whether the
Picdinonl kids "need" good tenchers ns imuch as Eust Qak-
Laud kids. I suspect that the Piedmont kids wall all go lo
college and gel good jubs, uven il they have n few less-
than-wonderlul tlenchers. They have college-educated par-
eits who will push thain 1o achieve, plus the financial
meais to go lo college. Bul Tur inuner-¢ily kids, laving one
conscientious teachet could make all the difference 1o
thent. They huve o lol of environental influences exerting
pressure on them nwiy from school and so in a sense really
“need” strong inflvential teacliers,

“Iefust-do-the-hest-1-can’

This week | saw a bilmore clearly the neredible chal -
lenges Don Tuces in his class and e necessity of s 1.
Jjust-do-the-best-1-can™ attitnde, [ aspecially ke his candor
aboul not having all tlre answeys, but I do think he's also
being modest, i seers Uit we will be learning logetlier as
a kind of temm. 1'd like 1o miake n real effort to learn cach
stedent’s name; I'm linding it mnel wore difficnlt 1o do
this in this class, since mosl of the kids hive Asian names
that are foreigi to ine in pronuncialion sixd appenrance.
On Thursday Don did a FOSS science lesson on sound,
wilh the kids rotaling 1o difTerent stations in the roont, § had
capecled thie gronps lo operale in uller ¢linos, butl the kids
actully worked preity well by themselves and were having
n lot of fun wilh the FOSS (Full Option Science Syslein)
aclivilics, They inade lelephones ot of cardboard tubes
and listened Lo different sounds under water, Don had as-
signed lie kids roles according lo FOSS cooperative Iearmn-
ing snggeslions—re~order, reader, geller, and starler, He
had tried lo assign i. - i~ der role Lo the besl reader at the
lable, bul I did notie. ¢ streins of arguing within the
groups anyway, for inslance, “He can’t be the reader JJe
eau'l rend!” Maybe we shonld Lry ussigning some kids lo

On Beconiing a Teacher

Wendy Tanabe on the CGarfield playground

the reader roles even if they aren’t the “best™
readers in the group. Or would they just feel self-
canscious and enbarrassed in fronl of the others?
It seems that the less advanced readers could ben-
elil fram the praclice, even il il does slow dows)
e aclivily pace a bit.

[ Hound it warming lo sec how a new hay, Wen
{who can barcly speak a word of English), par-
licipated and enjoyed tie scieuce. While Lie didn'|
conlribule verbally lo the group’s observaliong
and answers, he was ablc to lake part and [ be-
lieve draw the smne kinds of insights abonl sound
thal the Englisl speaking kids did. I (eel frus-
Iraled whenever I think aboul ins child. He need,
inclividual instruchon that I'in wondzring wheltlier the
schoel can give hitn. Don is going to send him to the ESL
specialist but Tdon't know 1£ the child will get the anount
of ane-on-one inslruction he needs. Is he going to be 1otally
lost and bewrldesed wheir Don s 1eaching? A lot of what is
done in class can’L be geared Lo reach all langnage proli-
crency levels, [ know that Don sonietijues leels al a loss as
[ do.

I’d like 10 work with Wen myself, but the thought utrerly
temifies we. What does hie know of tie English alphabet?
Of sounds? How does one leacl 2 clild to speik, wrile,
read English if one doesn 't speak his native imgonge?
Wlicre does a lencher start? The challenges seein mona-
mental, [ don’t have the lantest icea whal to do or liow |
would stacl, Shouldn't such nchild be given specialized
mstruclion before being put imo a classroom like Don’s? It
seems ns though the poor boy is being thrust inlo a strange
and scary environnent aad lell 1 lend for hinselfl-

I"'m curious abont the contraversy over leaching imm-
grintkids in thew native limguage or in English. 1 just read
an article and I'mi a hit confused—I see the inerils of eaclh
argunment, bul don®t know wlich is “hest.™ Some of the
crities say thal teaching children in their nalive Linguages
"tmder-educntes”™ them mnd restricts their opporiunities for
econontic und social ndvancement; tat whit is meant 1o
promole nlticnlturaliser nctnnlly succeeds in segregating
these children and alicnating then from the larger sucicly. |
am sure of one ing—immigrant children need Lo either
learn o speak, read mid wiite English , or clse facc dis-
criminalion and limiled econamic and job opporiunilies.

Getling Comfortable

I"in starting Lo gel more comfortable with these sludents
and vice versa, They seei Lo be less rusting and comflorl-
oble wilh new people than iy kids were in Piednont, wio
become nttached lo me very carly on, My Garlietd kids lad
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a wall of reserve the first week or two amd 1've baen Irying
to break through a bit by talking to thetu rore like a friend
than an adult. It’s funny but behind their baisterous and
garrujous behavior in class, they really are a bis shy in from
of people they don’t know well. I'in also realizing that my
preconceplion that the Chinese kids would be quict and
obedient in class was siercolypical Lthinking on my part—
how wrong [ was!

Andrew, a Chinese sindent in my class, has concerned
me since I started the placement. He is constantly dismp-
live in class, shouting out, insulting kids. hitting, talking
back—1 could go on forever, Don Iries Lo got Andrew lo
seltle down by talking o him, making lim take Lime-ouls.

What does he know of the English

alphabet? Of sounds? How does

one teach a child to speak, write, read

English if one doesn’t speak his

native language? Where does the

teacher start?

ignoring him, using humor, tnlking 1o s mother. I've seen
Don ry everything, but it doesn't seem lo affect Andrew’s
behavior, althongh i do think he is inure responsive 1o Don
than he is o me. When 1 say responsive, I mean that he
listens somewhat 1o Don and wall oceasionally stop his he-
havior for a bit, while be doesn’t even pay atlention ta me.
| wonder why this child is so troubled.

1 got the chance to incel some pirents, and row I'm won-
dering, how does one forge an eflective, two-wuy relation-
ship between a non-Chinese speaking teachet anid these
intnmdated, non-English-speaking parents? How can we
encourage parents lo work with s o foster posinve alt.
tndes toward school and (o rerminree Behavior in ueir chil-
dren that will work loward greater English skills?

Don has bean fun to watsh in S classruont and alilowgh
he nften jokingly clains that ke doesn’t know what ne's
doing. [ think he is a gaod teacher. Most importantly, e 15
50 vager lo improve und iry oul new things, He even takes
kids on impromptu fiexd trips on weekeids snd he has in-
vited me along—all his present and former students have
his phone nuiber and sonte of them call him when lhey ate
bored or waill lo talk,

One-on-One

| did somc one-on-une reading with some students this
week. The class is reading Suduto and the Thousand
Cranes, a story about a Japanesc girl during World War I
who becomes ill with radiation sickness. Don pointed out a
few kids who need extra reading help, so I pulled them
aside and listened o them read, intervening only when they
pansed and didn't know liow to pronounce & word, of when
they really “'buichered™ a word. | would like 10 know
whether this is the best way to work with them—should
just let them read withont interrupting and go over wurds
they misread after they finish? Shonld I go over nnfamiliar
word meanings when they appear, or wait until they are
[imished reading to discuss words? | feel the former method
distupts Lhe Mow of reading, and I worry that the Kids wili
hecome loo preoccupied with the mechanics of readmg
rather thim comprehension. | did Lry Lo stop every su afien
nnd discuss the content and ask gquestions, far example if
he/she had ever been m the hospital, what hefshe thought
Sacuko nught have felt that nigitt in the hospial, ele.

| enjoyed reading with the kids not only for acadenuc
reasons, hut also for the kinds of personal insights 1 giined
inrespect 1o their lives. Several times we'd go off i differ-
ent directions and 1alk about family, school, friends, One
hay lold me abunt going to Chinese school every day frum
4t 7, and I was surpnised 1o later discover how many ol
the kids attended (his schaol. I'm beginning to undersiand
Doan's tolerance of classroum chinas a it imore—he tells me
that the kids sit in rows with their hands i their kaps in
Chinese sehool and so he figares they have a lot of energy
to vent and nced a chance 1o be active and talkative a1
Garficld. Also, many of the kids' parents work at mght and
sleep during ihe day so she kids lave o be quiet at home,

“What is a Bagel?"

T did a math activity with some of the kids this week which
involved using restaurant menuy Lo pian meals, given a cer
tain budget. T thought the activity. which I found in the
Family Math book front EMST 235, would be a fun way
for the kids lo deal with munbers, money. adding decmiala,
A [ow kids looked al the menus and did not know what
iary wede, winieh took e by surprise. | think that ey er-
ther don'! eat ott at sil-down restanrants too often or that
they ooty g v whinese restaurants where their parents just
order for them in Chinese. One of the menus [ used was
Liam a bag. place, @nd the first question Daisy asked me
wins, "Whal is a hagel?” 1t had not occurred ¢ me that they
miglt nat have any iden what a bagel was!

Anna's Initiotion

This week we welcomed yel another new student o our
class. a Chinese girl ransferring from another school, Our
class 1otal pow stands at 31; Lon had to ereate unother
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table. We're gelting preity cramped! I really felt for Anna,
coming to a new school in the middle of 1 session, and hav-
ing to acelimate 1o a new ieacher, new procedures, and new
prers. I was pleased (o see that she knew one girl in our
clnss afready through church, and I urged Yenny to show
her around and include her in recess games. Jenny, how-
ever. inadveriently deserted Alina to do lier own socializ-
ing. Al one point during the tunch period. [ saw Amna
windering around by hersell, so | look her and approached
Gina, one of the more friendly and sociable gitls in the
class, and asked Ghia to include Anna in ker game. 1'm nol
sure il my intetference imght have made Anna feel more
uncontfortable, Should | have reftained from imposing my
“nuthoruly™ on the girls' game? It's difficult For me not to
do auything when 1 see a lonely child. I know that with
time, Annp will make frends and adjust, b I couldn't re-
sisl Ieymg Lo hasten lrer inclusion,

Wen's English Lesson

1I'n1 sull doing o hintle vue-oi-une gach week with Wen, |
took hini auiside of the ¢lass and used piclure cards with
him. 1 still feel pretiy inept ubous how to work with lum
when he docsn’l understand 99% of what [ sny (I really
wish | could speak Cnnlonese right nowl) but I'm trying
my best, 1 began with She borimg pictuse cards with him—
showing him the picture on the card. saying the word, and
then having him repeat il After aboutl two cards. Trealized
how moniolonous and vul of eonlex 11l all was, so | started
teaching him body pans. | would powt to my mouth, then
point lo his mouth and suy "iouth” and have him repeal,
take off my slioe and say “'shoe,” pomt 1o his shoe and say
“shoe,” oc., elc. | felt as though we were accomplishing
more now becanse Wen seemed o understand the connec-
tion between whatever [ was pointing to and what | said.

I’s so frustraling Lo sec him sitling in class. | don’t know
whal he is thinking but | know he can’t be anderstanding
anything. Is il good lor him just to hear and see the lan-
guage being used? The kids had a spelling test ou Friday
and he had 1o lake it like the rest of thei. it appeared that
he had studiesd the words; his 1est was a mixture of inven-
tive spelling and apparent atlemplts fo recall Lhe letter pat-
Lerns. | guess his ESL lessons are Leaching him something,
Daon and | are talking about me taking him outside the
school for a walk and just introducing him 1w conerete
things such as lrees, walls, cars, and also trying 1o show
him things snch as walk. run, hop, throw, Maybe 'l read
It some simple books with piciires.

Hand Signals

Taday a leaclier from P'rojevt Seed came 1o Garfield o do
mualh lessons with a few different ¢lasses. [ observed one of
the lessonts in a fifil- and sixth-grade Spanish hilingual
cliss. Project Seed uses o system of hand siguals inslead of
having kids shioul oul inswers and raise theit hands for av-
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“One leacher conld make a difference.” —Wendy Tanabe

erything. There are signals to show agree, disagree, yes, no,
*I'm thinking™ and more. The lesson was on exponents and
the kids loved it—they were interested and eager. The
teacher told me he uses the hand signals outside Project
Sced because the kids love them: 3o mueli.

Utterly Lost

1 ave heen working with a few kids who need extra helpn
math. Larry, an African-Anerican siudeut, is having con-
siderable trouble, 1t's been obvions Lo me that he is ulteriy
lost in whal the elass is working on (three digit muluphea.
lion) because he sits there and does nothing. I's really hard
for Don because 1 know that he knows some kids like Larry
are really stmggling, but he just doesn't have all the time
he wants o give then the extra attention they need. Some
of them don't even kriow basic addilion. subiraction, and
multiphcation facts, don 't know how 10 borrow and cary.
How have these students slipped through the grades wilh-
out learning these cssential building block math compo-
nents? Have their struggles gone ninoticed by frazzled past
teachers, do they have learning disabilities. what is going
on here? 1 amn ffuslrated for Larry and angry. He siarted
crying when I tried Lo push him 1o iry problems he felt he
couldn't do. He secms 1o believe he cannot learn, Teuchers
are so bugy, bul kids like this should be getting extra atlen-
lion, because il they do niot, the disparity between them and
the otherkids will only grow with tine—and then what?

Math Anxiely

Don lost his cool afew times this week when he recame
frustrated witit the class: hie yelled and spoke shurply 1o o
few studenis. 1 didn't see this as repreliensible, b ruther ns
human, [ suppose seeing Don’s fallibilily made me fuel
belier aboul my own oceasicnal frustrations with the ¢lass,
This week I did another yuath ectivily fren the Famly
Math book. The kids were to eolor in murltiples of a certam
number on a ehart and compare patlerns. The lesson did not
start off well at all—the kids were really resiless und bots-
Lerous and 1 had a sinking [ecling From the start that thay
were nol going 1o be engaged, However, [ plunged in and
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floundered most of he lesson. Right away, [ began lo see
the kids did not completely understand the concept of mul-
tiples, and I found myself “giving” them most of the an-
swers. | was disturbed to find that [ was “lecturing™ 1o an
oncomprehending andience, and [ felt as thongh I was [ail-
ing. I'm realizing how important il is to model everylhing
in front of them. Nexl time ['1l use the kids themselves (o
model the numbers. It is sometimes difficult to gauge how
miuch they understard until they actually start working amd
1 am bombarded with, "What do we do:" or "1 dun’t get 11"
[ know 1 shouldn’l take it personally when the Kids don't
love every lesson | do, but I zeally do feel that I've failed
when they are not engaged in whatever I'm tiying to teach.

“We'll Work on This Together ”

Freally Lke low Don wriles copions commenis on the kids'
work, always coupling consteuictive eriticisin with prase.
Even the less sittisfactory papers say "1 know you can do
better” or "Keep working al it—youl can getil” o “We'll
work on this together,” He is such a supportive teacher. |
was glad to see the effort he made 1o make Anna, ur new-
sl siudent, feel welcoine and part of the elass. She seems
to really like 1o hang around him during recess and she has
become quite lalkative with both Don and me.

Aun Instinct to Protect

Every week a volunteer from the Coast Guard comes and
spends the moming in Don's class as pand of a new program
intended, [ think, 1o provide kids with niale role nodels.
I1's interesting how the kids respond to a "man in uniform.”
They are obviously enantored with all the deis that a um-
fonm eonnoles—power, preslige, and unforlunately, skill
and access 1o arns. This week, quite a few of the Kids
wanled lo know what kinds of guns Torn lad md could use
and how powerful 1he virows weapons were.

Don also told e thal on Wedbesday a leenage mother
came 1o talk lo the elass as part of the health educution unit.
The girl siid that she became pregnant at 15 and the baby's
father was killed in a drive-by, gang-related shooting when
she was only two months pregnant. Don said the kids were
relatively uninierested inihe girl’s preghancy and he con-
sequences of early motherhood; rather they wanted Lo know
al} the detuis of her boyfriend's shooting—whal kind of
gun the killer used, where the bullet hit the victim, elc.

The students’ preoccupation with violence really disturbs
me. Don and 1discussed the grim reality of the middle and
high schools our kids will go 10. with their gangs and vio-
lence and drugs. | worry for our kids, especinlly those like
Andrew, who 1 ain sorry lo say  canalready picture joming
gangs. Many of the boys a1 Garfield are already so incred-
ibly hardened and Lough. Then T also worry for the 1mid
kids like whisper-sofl Li Yiu who is afraid ol even asking
Don for an eraser. What could 1 as a teawher do 1o better
equip these children for the challenges, demands and prob-
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lems 1o come—ind 1 am not even thinking now about the
academic challenges. My instinct is lo enfold them forever
within the relatively safe arins of elementary sehool—ini-
possible T know. What kinds of psycliological ""weapons™
can I as a teacher give these childrea? I hope that as a
teacher I will be able 10 da samething for my own stiklents,
in the one short year we have logether, lo amm them lo sue-
ceed. T really wani to help these kids make ir.

Small Triumphys

I finally got the chince 1o help ont in some social studies—
ihe kids are leaming about Nauve Amenicans and dong
reporls oit a tribe of their chorce, [ also had o small trunnph
which made me happy—I worked with a student a few diys
m a row on math and actially feltas thaugh had doue
some good. | felt so frustrated i the beginning; we were
working on long division and | sealized Uns stucdent didi’s
even anderstind the concept of mudtiplication. She had 1o
vonnt ant her Mingers w fignre om 7 manus &, Despile my
pleasure at helping her a tny bit, | coulln’t help ohce agam
feeling angry that another stdent hus and probably will
continne lo slip though the grades withont nndurstanding
much of what goes on. Would this problem be solved wiih
class sizes of 157 | guess ['moragimg at e system agam,
alternate from utter despair and disillusionment w fic.ce
determination that | ean and will make a difference, oy
classroom al least. There 15 somethng inside of me 1hi
refuses Lo relent ta o frustrating systent. 1 don’t want o i
it dlefeat until Fyve gone inlo haitle.

“We Have Tiaveled a Long Way"

Following is a passage from the farewell thank-you letier 1
wrole lo Don laday:

The time 1 have spent in your cluss has been wicredibly
rich with new experiences and oppostunities. T am glad thal
we now can bolh ehuckle to recall the mitial ambivalenve
and fear thar engulfed e ihe first week or so—we have
traveled a long way. You showed me that all this guestion.
ing does not ceitse after o lew years of teaching and prab-
ably should never cease 11 one is W continually evolve and
grow as a teacher, [ lelt so lucky W be ineluded with you
and your fellow teachers in your weekly Saturday “rap ses-
sions,” Onr candid vonversations about tie parpose of edu-
eation, the role of the teacher, and our mdividual
philosoplies us teachers, enlightened me W views olilside
iy expericice, You suxl eeently thit you were afraid ihin
our heated discussions would convine e not 1 go into
tesching- =quite the cantriry, | would not huve wanled you
angd your [riends 1o slueld ine feain your doubts and gques-
tions and angst as teachers; yaur shariog las Oiled me with
u greater sense of purpose. | do nol want le give up nn
1euching before 1 even start, cather ' mare detersnmed
try lo make o difference und work toward changing ihese
gonditions thal ¢nuse us anguish,

1
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Kindergarten Becomes
Ellis Island

By ANNIE ALcOTT

“How Can I Communicate?”

My first enzounter with the students of Room 3 occorred
before 1 even erossed the threshold. [ umed the corner and
began 17 walk down the corridor loward the Kindergarten
rooun when | realized I was entering a sca of Faces as unfa-
miliar to me as I was 1o them. Mothers with babics strapped
lo Lheir backs in tradilional Mien [ashion, created in moun-
lain climes where a tnother must protect her child from the
harsh elements—Iihe weather, hunger, the unknown. [ can
see why this tradilional way of toting a baby has nol given
way 10 American sirollers—here mothers slilf have much
from which te protect their babies, even more 50 because
there is nothing familiar in this environment, save a few
faces that lock like their own, broughl together by difficult
circusnstances. I smiled and said hello a5 1 walked past
thein on my way inlo the roomn, not really knowing whal
else to do_ [ felt huge as they waiched me, some redhaired
giant passing among Lhem,

During the first 45 minutes, a period of free exploration,
I supervised the painting table. I was astonished Lo realize
that [ could not understand whal the children were saying
1o one another. And it was hard to lell how well they under-
slood me. They were quiel around me and if they answered
al all, which inost did not, it was almosl indislinguishabie. |
have worked with children who couldn’t understand En-
glish very well, but never with 30 of them al once. By the
end of the day I was reeling. How can I communicate?

As it wrns oul, much of my communication is done with
gestores and modeling. When ! wanied them to mix the
paint with water I showed them and explained as I did it.
They are very eager to follow and gel it right, 10 try it
themselves, often for Lheir own satisfaction.

1 wint 1o be aware of the differcnces between prohlems
or strengths Lhal are cognilively based and those that arc
lahguage based. That i, if a child cannot huild a 1ower of
fives out of unifix cubes, and then five 10wers of five, is it
because she does not have a concepl of number or because
she doesn’t undersiand the language the teacher is using in
ler instructions? Junn, my masler teacher, says the ling be-
cones more clear willi practice, 1 cnn see wlty teachers
grasp at language ability as n measure of cogmlive develop-
ment but [ just don't Uiink thig is Cair vr necurnle.

As lime goes by 1'm sure 1, like Jann, will find ways to
communicate and gauge how much the childran under.
sland. Already il is ¢lear that the five Lav ehildren imder-
stand more Enghsh and are more willing to iry aut what

On Becoming «a Teacher

they know. Jann said that in Laos, the Lao are of a higher
social class than the Mien, who are an illiterate hill people,
The Lao have & written language and are more diversified
in their education, economic and social activilies, All of the
Lao children in the class were burn in the U.5. and Lhus
ay have had morc experience with English. Some of the
Mien children were born here, too, though. The rest were
born in Thai refugee camps.

Separations

I have been struck, as T am sure everyone has. by the lrue
inulticulieral nature ol Garfield. Mullicultural has become
one of those buzzwords which, while relevant and descrip-
live. runs the risk of becoming flat and meaningless

-

Fd

I am sure I am even stranger to these

children than they are to me as far as

culture and language are concerned,

but somehow they accept me. Maybe

they just have to throw up their

hands and try to make sernse of

whatever comes their way.

through overuse. I think there is a lol more 10 il than a mix
of ethnicities, [1 implies an awareness of the cultures and
sonie allewnpl al learning frown a culture diffcrent from
one's own. Al Garfield, teachers and adininistrators cannol
help bul learn more aboul. for example, Mien, Lao, Canbo-
dian, Vicinamese students, because there ey are, on their
doorstep, and the school lias a responsibilily 10 serve them.
Fartunaiely many teachers al Garfickd pul a fol into under-
slanding Lheir children and their cullures,

Still, the majority of the children rermain isolated in their
culture group throughoul their elementary schoot expen-
ence. I guess [ Nigured thot separntion by linguage group
was a perfectly normal and necessary thing at the kinder-
garien level. As 1 go 1o other classes of all grude levels,
however, [ se thal this sepurition is standurd througlont.
Maybe it is 100 much 10 ask one school to ke responsibils
ity for integraling so many people speaking very different
languages. I wonder what it would 1ake lo sel up a school.
wide nechanism 1o inlegrate cultitral/linguistic growps,
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Maybe you don't teach English in Ihe saine way lo people
of dilferent backgrounds, Maybe you can. [ guess [ don’t
know enough about liow a person learns another language.

Susan's Ski Mask

Susai, aliitle girl in our class, caine 1o school wearing a
beautiful red silk betassled hat complele with traditional
Mien designs and silver adornments. Jann told me thal Su-
san had been sick and the hat was inlended to keep the
good spirils in and Lhe bad ones oul. After a couple of days
the child turned up in a ski mask that complelely covered
her entire head save her little face. That aftemoon, as 1 did
a hearing discriminalion test as part of the K-checklist, 1
pulled back the ski mask just far enough to reveal her car
50 that Susan could hear the sound of a zipper. [ saw thal
all of her haw had been shaved off, As it tumed oul, her
"*sickiless™ was lice. She had had long jet-black hair. Now
she wears a 5ki mask to cover her clean-shorn liead, Of
course Ui lice conld have been gotten rid of witl a special
shanipoo. But her mother did not kiow.

1 wonder how the child fecls. | cannot ilnagine. These
situations oiid others are indications of the kind of isolation
wroughl by poverty and language bartiers lhat these kids
live wilh. It brings up all sorts of issucs abaul the role of
school, the piaco of the wacher, emolional distance the
tencher has lo maintain. ] continne w1 wonder how 1 would
{il in ns a teacher liere.

Garfield, Television and McDonalds

I mn sure [ am even stranger (o these children than they wr
10 ine as [ar ns cullure and 'anguage are concemed, tut
somehow they accept me, Maybe 1hey just have 1o throw
uj their hands and try to make sense of whalever colnes
their way. | am no siranger than Gerfield or lelevision or
McDonalds or whalever else they ancounter here in tlie
U.S. Still | think that in trying to make sense of this new
world, the children have & definite advanlage over their
parents. 1 know the kids cun identily the difference between
“us™ and “them,” bul as childzen they are more accepting
ated adaptive than their parents. Thus they incorporuie gra-
ham crackers and whilc leacters and mirsery rhymes inlo
their cognitive schema. It is a part of their view of the
world thal thier parents do not necessarily share,

I now think of the Uniled States ard of " Amnencen Cul-
ture" (the title of my tenth-grade social sludies class) in a
different way hai T vsed (o, ] just don't think il 15 possibile
that we 85 a naticn will ever shars “muliculture.” Whal is
itthat we share: public school, McDonalds, television. How
did these things Ycome the great equalizors? Whay are Lhe
implications for the suslenance of cultural tife? Will viri-
ous cultural greups wrn inwerd, graspiug for something
familinr? Will various cullurl groups cominue Lo reinvenl
and chase theit own updited vorsion of the Amierican
dieam? Will we as 8 naion beeoime so fragimented thal we
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Leonard jumped up, pride and

assurance full on his face, and waxed

eloquent for two or three minutes on

the injustices caused by war.

will have nothing 10 do with one another. nothing 1o say?
Or will we sonichow find a way Lo share and preserve and
regraup? Does President Bush know what he has on his
hands? | want him to come lo Garficld,

Standard English

Should African-American kids lean standard English? The
question I hink is how will its knowledge serve them in
their lives? Will il help them 1o get jobs they might nol be
able (o getotherwise? It very well coutd. People, rightly or
wrongly, are judged by the way they speak, wrile, loak,
dress, elc. | wonder how the community and parents feel
about the need 1o teachflearn statdard English. 1 would
inagine thero are very divided camps,

Leonard's Shining Moment

1 observed a filth-grade class where children were wnting
letters lo President Bush (ur Colin Powell, or Dick Cheney)
abount their feelings regarding the gull war, Most of (he slu.
denls were engaged in the exefcise but, 8s always. Bie chil-
dren who have n hard time wriling were haviig a hard time
wriling even il Uiey had Huzags 1o say. COne such ciild was
i African- American boy nnmed Leonard. The teacher
many Utnes smd, “Leonard, sil down,” or “Leonard, quil
sergwiig nround.” He would sit down bul wouid not gel
unylhang wrilten, otly 1o pop np three ininutes latey fo we
whal the people bolind liim were talking aboul, o argue
willi lhen—pboul w missing pencil, sbout (he war, about
missiles, The lencher would again call his name. As |
whtched this 1 was thinking Lthat Leonard is a pain in the
neck und | was a little wiry of him. because while I was
wondoring if perhaps the lenchier was quick (o reprimand
L. 1 was also nwitre that | did ot know if 1 could control
hins or help him 1o bacome engaged were that ny full-time
task. 1 know how hord it is 1o have ong child, or iwo or
three, who constantly disrupts Lhw class and your work.

But then something renrknble huppened. The principal
appenred in the duorwny willy up nssistant superintendent in
tow. He intrathiced his guest 1o (e ¢luss and asked Leonnrd
Lo stnnd up and “give ins gpeech.” Leonard Wigrlly jumped
up, pride and assurniey full ot his Face. snd waxed clo-
quond for 1wo ur thrge minutes ab Lhw mygustices cmised by
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war and the responsibilily of governmenl, of President
Bosh specilically, to antend Ihe situalion, It was a beautiful
moment. The kid shone. Al last there was a forum for
Leonard to be heard. Bul where was it in lhe clussroam? As
soon as the guests lefl, the class wenl righl back (o the sk
at hand. Here is this child who has so tnuch personality and
50 much energy and 50 much lo say, bul who is so difficull
lo teach—and from what [ saw, he is diffieul. The whole
thing projecled into the future seems mere than a little
tragic. I would net imagine Ihal a kid like Leonard is going
ta susitin much inlerest in school.

What about the Kids who would never even take the
chance Loonard did, those whao the syslem has already lost?
The kids who spend a lot of the day out in the hall, nat al-
lowed 1¢ come back in, in effect physically excluded froin
the experience of learning. The class is learning 1o write,
the kid in the hall is learning to hate while leachers 10 hate
sehool, 10 hale the dominant society. I know lhiat Leonard's
teacher tries hard to impress on the children the concepl of
democracy and Ihe responsibilities of the citizenry in that
democracy. But is the classtoom a place of deinocracy, of
shared control? Can it be? Can it be in inner-cily schools?
How does managemenl change its shape in this place? How
do teachers cope?

When War Broke Qui

I ansl Tacling overwlichied by the inhuntmlity of this world
bucause of the war. | have been thinking a lot nhoul what it
would have been like fo have hod my own elass when fhie
war was declired. It is ohe of those issnes which s 1eo
close fo home for overyonu—students md wachers nlike—

_ but controversial anough 30 ba concarned wilh its place jn

the alassrooti, The wncliurs spid Hey did not even have io

Making sense of it all:
Annie Alcott and Lao Mien
Kindergarieners

bring il up because the kids did. lLis imporlanl 10 be sensi-
live 10 the variety of responses kids might have and 10 whiat
ey are hesring a1 home. In & neight. nood such as Ihis
ane, the militury recmils very leavily. 1 was surprised lo
sec thetn in aa elemenlary schuol. They seemed so oul of
placs. | never sow the Coasl Guard in Moraga or in Albaity
elementary scliools, In (his area, mililary sorvice presenls
an opporuutlily for young people to get oul, 1o leam and
have a chance. Until, of course, war happens 1o break oul. 1
would think it would be really imponani to understand and
respect thit as a teacher. But with an issue so close o my
heart il would be hard. 1 would wanl to give kids a place lo
Lalk about Ike war, express heir feelings and hapefully pro-
vide somnething construclive to do. Draw. Write. Something
bigger, maybe al the communily level.

A Father's Alienation

Jann has a real quarrel over retention. She says she does not
belicve in it at alt and if she had her druthers would not
relain anyone because she believes il is delrimental lo a
child’s self-csteem and thus 1o his developmenl. But the
firsl grade Leacher who gels Jann's kids has approached her
aboul retaining children whom she does not feel are ready,
because she does not wanlt Lo sel them up for lailure there.
Their behavior and lack of readiness causes distuplion in
class and has an impact on all the childreil. She feels if chil.
dren are nol successful in the first grade, their self-esteem
suffers and contribules lo negalive altitudes loward schools,
Clearly lhete are troubling iinplications to both scenarios.

Junn respecis the firsl-grade leachor's pont of view and
50 has identified a few kids for relenlion. She discussed it
with the parents a1 the parent conferences this week,

In the case of one Mien child, Jann asked the father how
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It seems that school has become a

very important means of gaining

status and self-esteem for many

newcomer families. Anything that

seems different from the norm-—like

retention—must seem wrong.

he fell nboul lis son being retained. The father seerned con-
fused and Jann explained, through an interpreter, thal she
did not feel liis son could listen for any length of lime and
that he wus hot progressing as othier cluldren were, as she
would like it fo. §he thought il would he best 10 keep lum
n kindergarien for one more year, Wrihont askig any
guestions or making any coinents, the father consented.

[y contrast, the mothar of an Alricar- Atnencan cluld m
the class enme: in lor a conference on the same day and
Jomn asked her llow she felt about the iden of her daughter
boimg ratmned. The mother responded in a surprised voice,
*Do you think she needs Lo stay buek ™ Jann explnined thn
{rom the daughter's immauire drawings and her [nck of
understanding of nomber conservanon that she thought it
would be o good option. that first grade would very de-
manding. She saict she wasn’L sore the girl was ready to sl
and work all day as would be expecied n the [irst grade,

The mother immediately responded that she thought her
daughter woold be ready. To the issoc of having Lo sil all
day. she pointed out that her daughiter attends 3 -4 hours of
¢hurch service and Sonday school every week. She de-
fended ber daughter’s maturity by describing the respons: -
bility she took with her two younger siblings. The mother
promised that she would work more wilh lier dangliter on
her drawing and her reading.

After hearing what the mother had Lo say, Jann said that
there were several months before the decision needed Lo w
mede, and that there was indead ume for the girl 1 develop
and be ready. She enconraged her mother's phns 1o wuotk
with her o 2d 1ake her Lo the library.

Clearly wis mother wus ready nnd able w fight for her
dinighter's promotion. Her ability 10 spank Enghish., hor
personal hislory with Amencnn institu s, avd bt iveuns
to the ¢lmnnels of discussion m the cuntext wl schavl gave
her the confidence and empowerinent to ninke hot foubings
known and lo succeed in keepmyg her doughter Trom heing
reteined, The Mien boy’s father. on the ather hand. cithil
speak Eaglish, <loes not came from this culting, duoes not
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livo experiance with Americon institutions, including the
schools. Thus, he does not feel thnt ha can express concem.
ask quustions, or even ke a stand on his son’s school ex.
pericnce. And Bus problem is ot only limited to non-En-
ghish spenkers but Lo all parents who for witalever
numeroos reasons feel nhisnnled from the schools.

For such parants, it is the school's responsibilily 1o make
gvery gffort 1o comimunicate, This particular boy's famiiy,
for example, needs 1o kilow (hal there 1s no sltame i reled-
tion, Mal their son is vory wail-behuved and cooperative.
truly an imporiont part of the class, but Mt retention will
be 8 chance to foster further developmenl, It seems that
school s become a very importun! means of gumng sta-
s and self-esleen for many newcomer familios. 1t is one
part of the Amierican muinscaeaim 10 which they are con-
necled. Anything that seems oifferent from the norm—like
relention—inust scenm wrong, hard 10 ondersiand or worsg
yet shameful. The schools nnst clear up these nmisnnder-
standings and make sure parents undersiand they have a
strong say in decisions directly affecting their children,

Peace March

On Samrday, a group of ns from Girfield went on the peace
march in Oakland. This march wns differem from other
marches | have been on since the gulf war sturted because 1l
didn’t go 1o City Hall. not thronglh the financial district, but
through a conmunity filled with people of mixed ethivey.
of differing opimons. ideas and feelings, The march went
right past Gorficld School.

Some 2,000 people carrying signs. chsning and stuging
through a neighborhood like that imakes a big inpression, 1
wis it intnate gabening of community, Some people
were nol happy wu were there, many cheered and flushed
pence signs. a fow joined us, People everywliere in the
neighborhond walched,

As we passed Clinica de la Raza, patients und staff siood
oul on the porch nnd cheered os as we chanted, "Guerra no!
Raza, $11" Laler we wrned onto Foothill and passed the
home of an Afrcan- American woman who slood with two
younger woinen on their front steps. Each of the yoonger
wonen held up her hand in pesce and welcome while their
motlier held an 8x10 photograph of a yonng nan in a
Marine's uniform, When marchers arcond ne caughi sight
of this there was a visible and visceral reaction, All al once.
unl of 4 feed to do something for ourselves as inoch as for
her, uveryone cheered her. As the swell waned. a man
vatlled, “Let’s bring lum home today!™ She raised the photo
higher und nodded her head as if all her hearl were given lo
that motion, [ felt lears well in iy eyes,

Witlun len blucks of Gurficld the crowd of onlooking
livighbors expanded fiom African Anericans and Latinos
ta iwelude o huge number of Southeast Asians, [ saw a fow
hdu fnnn the sehuol, nll of whon seemed amused and a
litle b embnrassed by soe me, Maybe teachers don't
by Mo sgeds, Suddenly 1 began o see aore fimilsw
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faces—children from Junn's elass, mothers and siblings 1
have sgen avaryday in the hallway nt Gorfield. I held back
from calling out wy my students, though [ really hid an nege
to, It did not fesl right—I don't really know why. Most of
the Southeast Astan people just watched, They did noi
cheer or seem (o prolest our presence, but they did not Lake
their eyes off of vs, [ wondered as [ iave so many times
since [ came to Garfield, what they mustilunk of this coun-
ay. Many of us marching downtiheir sirects were white and
there were also a good number of Blacks and Lainos, 1
wonder what their conception of our role in saciery is. Dhd
people march in Laos? As far as [ know most i (his erowd
lived under repeessive ragimes most of their lives, Do they
think us brave or foolish or strunge or crazy? 1 wish | knew.
[ want to ask iny kids what they thought of what they saw.
what their perspective on the whole thing was. [ felt bath
weleome and anonfous,

Two-Way Gate

| found out this weck thm Terri, a child wha seems very
immmture both emotionally zid cognitively, did not speak
even in Mien until she was live, No wonder ihe child is
behind her peers in speaking English. What a difference it
makes (o have information like that. It came anong the
1rcasure trove of information Jann got from the parent con-
fercnces she held.

Another major upshol since the paren inlerviews seems
to be that parents now sce the elassroom door as one thal 15
open not only 1o their children but to them, The difference
in parent visibility between this week and last is remark-
able. On the day of the field trip to (he public library, par.
ents did not hover in the hallway caiching glimpses of the
interior, never erossing the (hrestiold. Instead, they filled
two 1ables.

OIf we wenl—28 children, seven parenis and one
1eacher, one studem 1eacher, one instructional aid, and one
rescarcher marching down Foothill to the library. Fourteen
pairs in (wo no1-so-straight lines, Mothers with babies
strajiped to their backs ehaited and laughed with one an-
olher, held the hands of loddlers, 1alked 10 grandmothiers
and the one lone fatlier & we made our wiy. As we walked
along with the parems, it was suddenly clear to me that we
are in the sminc business, wking eare of kids. So there
docsn’t need to be astone wall to inark (he boundary be-
Iween hoine and school. The wall can have a gate. And the
responsibility for seeing that the gate has a Lwo-way hinge
1s that of the taacher. The parents nee ot going lo eross the
boundary uninvited and in order for st 1eacher lo extend tha
invilalion there nust be a purpose,

Witen we finally reached the library, we gathered on a
large rug to listen to a librarian tell some stories. It was o
wanin day and though the library was cooler than it had
boen outdoors, il was still warn inside too. Susan was Lhere
in the eircle, still woaring her now familiar ski mask. Be-
fore we had s chante Lo reast. the librarian pulled of f the
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hitt, expusing Susan's shorn head. She wasn'| bald anyniore
bt her hair wirs only about hall an meh Jong. The ¢huldren
all wete silent, then burst 0wl laughing. Jann shushed gvery-
one mil the hibrarian began the story, without realizing 1
think, what she'd done. Susian’s mother was situng raght
there but made o move toward her daughter. 1 feh inered.
ibly uncemfortable. What a hornible thing. Once {he story
hiwl begun, Jann moved quialy over 10 Susan and asked il
she waed Lo put her hat back on. Sussn shook ler head,

There doesn’t rieed to be a stone wall

to mark the boundary betweer: home

and school. The wall can have a gate.

her lace stll red and Mushed from embarrassment. By the
time the stories were over, though, and we all began to lnok
for books, Susin’s hat was back on.

[ cun inderstand why the librarzan did rot know why
Susan might have had a hat like that one—but [ don't thunk
it’s right to yank soinething away from a child, sumething
he or she is wearing, without ask:ng [irs), I know she was
embarrassed but it seemed worse thanhat. Maybe [ am just
projecting but as it was happening it seend as if it were
one of those scenes she would never forget. enlarged in her
mind. something thm will make her face fecl hot just 10
think about it, But, just as a follow-upr m the days that fol-
towed, Susan was her old smiling, soemlizing self,

They're Crazy

Whoever smd icacling Kindergarten way easy was o1y
angd has never done i, It s deceptive becanse it seems hke
play. like less than a day's work, hike the chibdren are visy
to manage becanse of 1heir youny age, Think agan. I am
finding thit it tnkes a lot af planning and caordmation ol
resairces and materinls and tming. For example on
Wednesday, we did (he followmg 1hings: sign-in,
printmaking, pnzzles, drawing, legos, touch table, duek-
duck-goose game. julk boxes, sharing eircle, 7-step dance,
“Wheels on the Bus,™ learning a new song and recordmg .
rolnling centers, 1ste station, physics of sosnd, [ilerature!
dictation, homer ark discussion ancd dismissl.tl.

A Blossoming

When o new girl. Mey Fahi, came w our class, she would
nol say & word, not even her ownh name, Jann hadl to spell it
oul as 1 was nol written anywhere. Kindergarten becomes

Ellis/ Angal 1sland, Mey Falim weuld wik to other children
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in Mien only if she absolmely had to and even then She
whispered almost inaudibly with her head down, The look
on her face was a mix of lerror and shock. [t 1cok ber lhree
weeks 10 even et us calch her eye.

On Mey Falim’s first duy, Jann passed out walking slips
and library cards 19 be signed al home. 1asked one of 1he
children lo 121l Mey Fahii whal Lhe papess were for and 10
have her mother sign the paper. “Molhar dend,” was Ihe
matter of fact reply, | knew Lhese Kids had been through a
lot but semeiow | was nol prepared for the swell of sadness
thal made my heart rise weightless like # cork inside my
chast. Withoul thinking or reslly knowing what clse 1o say |
smd, "Oh, have her father sign.” A lew words passed
quickly in Mien, “Father dend,” came the reply. 1 winted Lo
lake her in my arms but | knew thit 1 could never help this
child. Nol now anyway. My face fell hot imd my whole
leacherly body fell weak mwl out of pluce. "Who does she
live wilh? Jost tell her Ly have someone at home sign,” |
said. molioning to the signature lines at the boitoin of 1he
pages. Mey Fahim never looked up.

Initia!ly, Mey Fahim's only link lo the classroom was i
boy named Danny with whose family she lives. In those
first few weeks, Danny looked onl for her and she lung
around only with him and a large group of boys. Rarely did
she choose 1o be around the other girls. The best time le
waich her was during Discovery Time when. whelher she
realizad it or not, she could make ker own decision about
liow lo spend her time. At first she just walched bui is a
few days passed she did whalever Danny did, miostly
played with Legos,

Afier Lhe presenter from the Stale Department of Educa-
tion came to the university lo Lalk about sheliered English,
became very conscious of my inleractions wath Mey Falun
and all the kids. Am | doing it? Is it helping? Are Lhey in-
derstanding me better? Al all? 1 could feel mysell growmg
Illofe eXpressive, My & lions ors axagperiled,

One day durmg Discovery Time 1 noliced for the st
time thii Mey Fshm was 02 the nudst uf several 3¢ who
were gathiarad around n table drawing en punk pages. All
the girls were talking nwuy, unny of them draw g beau-
ful girls wih henrt-shaped odies ind dunghing carrngs
und swagl fices, Mey Fuliny alone did not have o piece of
paper or any colored poiicils. Sho was walchung. “1v yuu
wanl 1o draw?™ 1 askud, pomimg 1o the dmwmng hy Muung
Lioy who was sinnding next 1o her, She did not respond
exicept 1o ook at me. 1 sid o the gronp, “Will someunw
please show Mey Fahm where you got paper? Shie imght
wanll & proce.” With that [ walked away, but not before |
snw Fahm ban tucn and reach for a picee of paper Tor Moy
Fahm and lrand it 1o her.

1 focused iy allention on the silier side of the wom,
wanting o allow Mey Fulun to tuke the plunge if she was
rendy, or not (eke il if she wasn'L, withoul feeling my pry-
ing eyes on her, Afler o fow minultes, [ circled slowly
aroind the rooin to a spol fram which | could watch Muy

“Gimme that!” Hooray! The first

English words we ever heard her

utter. Talk about language use

predicated on necessity!

Fatm wilhioul her knowing. By this tine she had removed
herself from e group and was at the ne st table drawing all
by herself. Afier a inoment she went over Lo lhe girls’ lable,
colored pencil in hand. and exchanged it for another color,
then relurned Lo her privale 1able and cominued drawing.
Hoping nol Io be 100 conspicucas, | slood up to see what
she was drawing. [ was surprised and delighled 1o see a
beautiful drawing of a girl. not nnlike those her of class-
mates*, Hers, though, had tremendous detail and revealed a
good nnderstanding of proportion. shape and space.

This pasi weck while we were making Tonch Books I
found that Mey Fahm had no tronble following along. The
only trouble she had was with assening herseif 1o gel a fuir
shake at using the glue. 1 walched her grow frusiraled as
she wailed and wailed 10 glne down her colion. Finally
Mey Falim leaned np on her chair reached across the lable
to one of lhe bays who was hogging the glue and said
"Gimme thai!™ Hooray! The Niest Enghsh words we ever
heard her utler. Talk aboul langnage use predicaled on ne-
cessily!

Later in the week, 1 suw Mey Falun seiect a book lo look
nl nll on her own for the very lirst lime, one we hal read
worher i Story Time together. First she would gaze al the
pmges, thon peor down al her chesty then gnze atihe pages
agmn, | peeked over her shoulder nnd saw 1hat the girl in
e book hnd buws on her drass, just Tike the litle bows on
Mey Fulnn's shirul

Why do | fedl so inciedibly elaled? Bocause obe hille
wirl 18 learning. Becauso school is no! ns fnghtening for her
us 11 was. Bocause she 1s acimally having fun, Because the
hernihly wrenching look of sadness and lens was gone from
her ayes, | am liooked. | know 1t was one ol those rare uxl
woiderfnl weuks bl thaly il was very, very wonderlul.

Missing the Messenger

Unfisttunataly, Puo tlig instruchennd md wis only able 1o be
liore on Mondny this wyek, We can gol along okay wilhonl
hine m class but it s nexl o mpossibie lo relay logistieal
infornntion 1o the parents, This week Jann had a third-
grade sibling translote information aboult the cycle change
duy schadule, Tt wonld be difficult to Leach under these cir-
cumstaices and | can see how Jimn's frustration level afs
fected her feeling nbonl leaching his weeit, High stress.
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Neighborheod walk: Alcott and class rest up during a
snapshot break

A Perfect Walking Day

What a day. I don't know il I can do this field trip justice in
ny joumal. | mapped ont the route the night hefore, no
casy task. but the old city planner in e rose to the occa-
sion. The plan was o walk through tlw neighbothoed 1o
visil every student’s home. The duy of the trip was snmy
and clear—a perfeel walking day. Five or six purents began
the trip with us. The children wnlked wm pinrs and were
Manked by mothers and teachers, student wachers and
guests. As we approached a student’s hotse, she and her
panner were allowed to walk at the front of the line 1o lead
the way. When we got closc, the child could run up Lo the
house to invite the family oul to be i n puctute if they
wanted to. We didn't go inside, even if invited, 5o as not
invade the privacy of the Gmulies. Then ol f we'd go 1o the
next house, new faces at the head of the line. In this fashion
we wove a shaky path through the neighborhood for the
beiler part of three hours.

The kids were very proud Lo show off their lwuses and
Lheir families. Many of the kids really knew the neightwor -
hood. The area is indisputably poor but numy of the Micen
fnmilies have managed to rent large houses and there wre
usually many peopic living under each roof, All the kids
seemed Lo know where cach other's families lived.
“There's Johnny's housel”™ "We 110 go lo Lai Mey's house,”
They were right—I had skipped Lai Mey's house aceideli-

On Becomiing a Teacher £s ny

tally. Phew. | am so glad someane pointed il ont—we re-
traced our sleps.

Al one point during the walk, we stood in front of u baz-
bershop nexl door Lo one of (he children's houses, As we
wilited for himn lo go npslairs and call [ys fomily, several of
the children pecred inlo the barbershop window. Sarah re-
marked, "Cut Black people hair.” **Yeah,” } said, "They’re
having their bair cut.” *No," she clarified, “only Black
people go there,” " Anyone could go there, It's a barber-
shop,” [ said. "No," she 1old me. in point of lact she is
probably rght. I would not go there to have my hair cnt.
That is the reality of it '

A Distressing Departure

The seene at the barbershop relates 1o a very difficult inci-
dent that | have nol been able to stop thinking about. The
mother of an African-Ainerican girl came lo school this
week and reguested that her daughier be removed from our
class and placed in anolher kindergarten because she wis
repealedly experiencing racism in the classroom. During
the eardier parcil conferences, Sharon’s maother had re-
ported that her daughtcr had been called "nigger” by une
child i the room. We were shocked and spoke serionsly lo
the girl in gnestion. hoping this would be the end ol 1. Bul
appareutly it only gol worse and more children started call-
ing Sharon “nigger™ and saying that they didn’t like Black
children. They began excluding her and finally one child
told her that no oné in the class would play with her.

Alter the carlier parent conference, i liad listened and
watched for this but [ really didn't see anything. I did be-
lieve that as a native-English speaking child in a class with
50 many non-native spcakers, our classroom wns probalhly
nol the best learning enviromnent for Sharan, but we were
doing our best to work with lier and hoped she would ben-
efit fran the developmemal currienlum. On Sharon's list
dny in our classroom, Jann and ! wandered around during
Free Expression in # siate of semi-shock. How could this .
happen in this class which we view as so loving and nuriuz-
ing and wonderful? And yel it huppened. Sharon was refus-
ing to come 1o school—that's Low bad it was lor her. [am
just ghad her wother had the gnmption 1o gel her dagher
ol of the situation.

With the influx of Southeast Asians into a predominmily
Black and Hispanic neighborhood also has come resent-
ment, lerritoriality, and all the negutive energy that can be
assacialed wilh this sort of change. These “strange™ people
were a threat to Lhe neighborhoed—culurally and eco-
nomically, And the Southeast Asian sociely is nut without
prejudiee I is true there has been harassment and violence
against Southeast Asians in Oakland and other cities. Simee
this gisl's depacture, I have found that the Southeast Asian
children acutely think of African Amcricans as a cultural
group lo fear and thus 1o hate. They have gencralized ol
Aflrican Americans, and Il dircetly affected a lille five-
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year-old girl in her first year of school. Everybody loses.
We have lo figure out a way lo ry to address 1his critical
issue of prejudice at a very carly age with the children in
our Kindergarten.

Realities

1 will be very sad lo leave 1hese kids. To leave Jann, and
yes, to leave Garfield.

It s tinngin huge way o work in the inncrcity. 1f you
letit gel too enorthious, which it will, you can't do your job.
Inkindergarten a teacher can afford to have a lot ol hope.
Bul along the way, as tic years go on, the kids begin lo losc
ground. stifled by the system. Teachers stop believing in
them, they losc their confidence in (hemselves, they begin
lo turn against school and cease to believe it is a place that
is lhere for them. 1[ schools aren’t there for kids. why are
they there at all?

There 1s a debate going on ainong the Berkeley students,
some of whomn were student leachers at Garficld this year.
Somie are saying Lhat the Garficld placements seem like an
anthropological stady m wiich children. school, parcnts
and cormnunity becoine vbjectiled. This shocked me at
fiest. hut [ can sec where this 15 A very valid concern, Sull
tltere 1s the gquestion of how can w3, as moslly white,
mostly tniddle -class, teachers-1o0-be, come in a school as
sensitively and nnobtrusively as possible, without sceming
hike the big while overeducated university students? Teach-
ers afler all are part of a school commmity and thus of the
larger community. That should never be denied or
underenphasi zed.

Underlying this is a very disturbing question which has
been raused and reraised m n mynad of subtle and not-loo-
sibtle wayssince [ first come in this program. That is, the
rola and efficacy of n while teacher in whi is politely
called uthnn educntiion, What s really at issue here 15
whether or not i 1s approprinic for winte tenchers lo be
wnching non-white kids in non-white neigltborhwods, My
answaer is yes, bul Ihis is not everyone’s mswer. One rea-
son thntis givon js that white leachers are taking jobs away
from teachurs of color. 1 understand (hat it would bo most
benelcisl, for oxample. for Spanish-speakmg cliildren to be
laught by a teacher who is a nmive-Spanish speaker who
shares o common culture. [ can understand the [ierce deter-
minelion 1o retain one’s native cullure and io be spared the
demuralizanen/deculiurization that commonly oceurs in the
Aniencnn public school system. But [don't like it that
senw poople think [ don’t understand anytinng about these
children, pwrely becausc of the color of Iny skin and the
circumstance of my upbringing. [ am not claimmg to know
evarything ur 1o wonl lo be ir control of everything. but 1
ain doing everylhing [ can to learn. L believe that [ and
people like ;ne can be a part of the process, parl of the
“revulution” to change the structurc of Amencia schools—
md of American sociaty. But il is going, .0 be a painstaking
process. Unlcss [ undercstimaie the powers that be and the
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I am a teacher. And I have not

changed inte something new, I have

simply, miraculously become more

what I have always been.

composition of this society.

The more [ sce what's going on n educatian. the ihore [
think the “beauty and nchness” of multiculturalism is
crack. What it is is a reality. The circumstance of so many
cultures, living, working, being educated side by side. 1s
confused and confusing, 1t is what we as (eachers will have
lo conterd with in the classrooni, and this can be incredibly
wonderful and rewarding but also trinmatic.
Multicultural-ism is a junbled mass of Keas. ideologies
and strategies. a political nuasma, At its rools are a wade-
ranging assortment of people with vastly different, often
opposing world views hrought logether in the U.S, largely
under false prelenses.

Disturbing as all tlus s, 1 am a teacher. T don’t know
where or for whom but the reality 1» fast approaclung, 1 see
that [ have changed tremenduusly, And 1 hive not changed
into something tew. [ have simply, puraculously become
more what 1 have ldways been, 1 have become mare mysell.
1 have a tremendous mweunt to learn. About curnenlim,
About other cultuzes. About ntyself. But ! know that [ will
be a good teaclier. 1 know that 1 have alot 1o give 1o ¢lul-
dren who don‘t share my culture. And they have a lot (o
givame. J

Annie and company
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An innovative new resource

points the way
to excellent public education
in every community,

e good
mmon
school

By The National Coalition of
Advocates for Students

IMAGINE an urban elenienlary school with 600 siu-
dents, slightly more than hall’ Alrican-American and half
[airly even numbers of Lalinos, whiles and Asians, with a
sprinkling of Haitians. The principal, an African Amneri-
can woman, oversees a leaching staff that is three-quar-
lers while, but the school is making efforts 1o hire faculty
thal more closely reflect he sludent composilion,

Several years ago, the 1eachers divided 1hie K-6 school
into House One, Heuse Two, and House Three, {ocated
in scparate parts of the building. Teachers lelt thar these
smaller educational units would enable them Lo individu-
alize the learning process and atlow each student 10 be-
come well-known. They also [cli thal the stialler schools
would make parents more comlortable with gelting in-
volved, plus fosier a stronger sense of conununity. This
hope has proven truc.

Teaehers in cach unit plan 1ogether based an a slared
philosophical perspeetive. For instance, House One's
lacully have agreed upon nmlli-age groupings: breaking
down rigid subject matier divisions in favor af more éie.
graled leaming: keeping children with teachers l'or at
leasl two years; consciously promoling multicullucalism,
and working clogely with parcnis.

The school also operates enrichiment and ttorial pro-
grams alter ¢lasses and during (he summer—integrul (o
the school's commitment 1o the ehildren and (ieir fami-

Tie Good Camnnn School b 8

lics. One imore unusual aspect: the schoal is governed
mosily by parenis. Six ol them sil on a local council
along with lwo eltizens, lwo leachers, and the principal.

This is a liclional deseription of a traditionsl, urbarn
clementary school Iransformiing itsell into a Good Cont-
ol School—a school with the [oremost goal of provid.
ing all ils studenis access 10 educational exeellence. The
accounl appears in an imporlant new Tesource, The Goend
Conunon School: Making the Vision Work for All Chil-
dren, published recently by the National Coalilion of
Advocates for Studenls. NCAS, a naiwork of child advo-
cacy organizations, including Califomia Tomorrow,
works lo give greater oppoctunilics [or quality public
cducation 10 all children. especially those al highest risk
of school failurc.

Prior o the 1987 conception of The Good Common
School Project. NCAS miember organizations were en-
gaged in piccemneal clTors to make schools in their own
colmnmnilies more respousive to the most vulucrable
students, Some gains had been ntade, bul the advocales
agreed these were inadequate., particularly when U,S,
sociely was becoiing increasingly characterized by eco-
nemic sicatification. a failing safety net ol social pro-
grams. and whal they saw as growing violence and abuse
of human and civil rights.

From this discouraging assessment sprang the thesis
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“All schools strive to become superior, thereby
replacing the more common pattern of superior
omes and magnet programs intermingled '
with mediocre schools.”

for The Good Comunon School Project—al once henest
aund oplimistic: parents, advocates, and educalors must
work together 1o [undamentally restructure schools lo
serve all students well, The reporl asserts thal only com-
prehensive, advocacy-driven, bottom-up cfforls thal de-
fine 1he role of parents in bold, new ways will resull in
schoois thal support the academic success of all stinlents.

The Geod Common School contalns no casunlly
tzken positlons on school restructuring lssues, Each
sland is rooled in the consensus view of advocales work -
ing in many communities, Throngh NCAS public hear-
ings and focus groups, more lthan 1,000 parcnis,
sludents, ediicalors, policy makers, and aclivists conlrib-
wied a weallh of insight 10 Lhe book.

The projec! identificd ten school functions hat must
ba carried ont differently, including: governance, admit-
ling and placing students. developing curriculum, teach-
ing methods, Assessing sindent progress, providing
student support services, maintaining posilive school
climate, empowering tcachers, allocaling resources, and
connecling with the larger school sysiem.

The report is organized around ten vilal student en-
titlemems, Each chapicr opens with a fictional vignetic
about the imaginary 600-student elementary school on
ils way 1o becoming a Good Comman School. The sec-
ond half of cach chapler supports the need for funda-
menlal change by documenting problems found within
most public elemenary schools. Chaplers include advo-
cacy stratcgics, followed by descriptions of promising
practices implemented with success in real schools. Fi-
nally, each chapter <loses wilh a summary ol educalion
research related o the chapier’s topics.

There are inany ways to use The Good Comman
School. Parents and community leaders may wish 1o read
only the vignelies for a comprehensive descriplion of the
struggles of a ficlional school communily transforming
ilself into a Good Common Sclwol. Activisis will appre-
ciate Lthe boxed, sicp-by-siep instructions for achieving
advocacy-driven school reform,

Other readers—policymakers, leachers, and adminis-
tralors—may wish lo read the second half of each chap-
ter Lo contrast the vision of the Good Conimon School
wilh gurrgnl policies and praclices in most U.S, public

16

clenenlaty schools.

Rescarchers, educalers, and those engaged in the pro-
fessional preparation of teachers may find the rescarch
appendices and cxhaustive bibliographies at the elose ol
each chapler of specinl interest,

Here, then, are The Good Catmman School's len en-
titlements Lur all children:

INTITLEMENT 1; Children are entitled to
have parents, advocates, and concerned
educators included in all decisions affecting
their education,

Parents lioll & majority of seats on the Jocal school coun-
cil and work wilh administrators and leachers 1o sel poli-
cies about fundamental matters, such as school statTing,
resouree ailucalion, and curricuhim,

Conversely. 1he school values cach family’s hopes for
ils children and works Lo see lhese hopes atlained. It
spenks lo parenis in many limgoages—1ihe language of
caring, which lakes inlo onsideration the social and
cconumic hardships some families must endure; the lan-
gnage of compelency, which lries many ways of teach:
ing n child beforo declaring failure; and 1he parent’s own
native langnage, which expresses the school™s commit-
menl to iuclusivenuss, The district follows suil.

When pareils tmove comloriably through a school’s
Physical and socinl struciures, their contribntions help lo
close large gaps bulweun sultnre. language. and life ex-
perience. Goiuine pareninl participation also brings stn-
dents munny englits-—~improved atlendance and
academiv achievermem and more positive attitudes fo-
waruds school, including higher expectalions.

ExrvLasinT 2: Children are entitled to
learn in an inlegrated, heterogeneous set-
ting responsive te dilferent learning styles
and abilities,

The Good Convman School uglily vilues equal educa-
tional opporiunity, a basic pramise of U.S, public eutuca-
lion, Admintstraters and lencliers mensure every
decision abont the plocemient af an individual sludent
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“The Good Common School values each family’s hopes
for its children and works to see these hopes attained.”

against the single standard of student benefil, Al the dis-
trict level, all schools strive Lo becomie superior, Lhereby
replacing the more common patlern ol superior ones and
magnel programs mienningled with mediocre sehools.

The Gol Conunon School does not sort studenis lor
instruction; it groups together children ol diltering
tieeds, abilities, and interests. Children who are “differ-
ent”—racially, economically. linguistically. or othwr-
wisc—arc not prepared for less salisfying ftures.
Because kelerogencous grouping creales grealer com-
plexities for teachers. (he school provides them with sup-
ports such as classroom aides, appropriale books and
maicrials, and resource consulting teachers.

LExTiTLEMENT 3: Children are entitled to
comprehensible, culturally supportive, and
developmentally appropriate curriculum
and teaching strategies.

Al the Good Conunon Schoaol, flueney in a sccond lan-
guage is prized, whether learned before or after English;
in fact, muliiple language and enliural lieracices lor ev-
cry child is a school goal, Limited proficiency in English
is not viewed as a delicit, nor English language instrue-
Lion as remediation,

Multiculmralisni is a primary goal. Students learn how
olhiers live and receive a sirong [oundation ol skills for
inhabiling a global community. Students are laught o
understand ccoromic and social power imbalances that
limiv the opportunities of many &nd to consider how
these imbalances can be corrected,

ENTrrLeMeENT 4: Children are entitled to
have access to a common body of knowl.
edge and the oppoertunity to acquire higher-
order skills.

Every weacher al the Good Conunoen School shares a
strong beliel in and commiiment Lo the academic success
of avery student,

The school curriculum is powerlul, coniples wwl riclt
with meaning, challenging the capacity ol ¢hildren 1o
think deaply. I1 is organized around central themes ad
cancepls, providing muluiple enury points 5o that children
of differing abilitics may have access (o the same body
of knowledge. Teacher-nade materinls are eiouraged,

The Good Common Schoct
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The role of the arts in enriching ihe lives of children and
adults 15 acknowledged. Teachers urge children vo apply
all that they leam Lo their daily lives,

Children interact Ireely in the classroom. They work
frequently in simall group settings w strengthen social
skills. Tlus approach supports development of basic and
higher-order skills, inchiding the capacily wo analyze
one’s own learning and Lo challenge oneseli and others,
Peer tutoring. including cross-ige tiormg, is used.

ExtTirLeMenT 5: Children are entitled to a
broadly based assessment of their academic
progress, plus grade structures that en-
hance individual strengths and potential,

Al the Good Conimwn Sehool, teachers assume every
child has special lalents and strengths, along wilh weak-
nesses. Homan growth is viewed as an uneven, highly
ingividualized process, When a child lags behind peers,
tinie and teacher ingenuity usually hold the solurion,
Teachers identily and build on indwidual strengths.

This works hecause parents and educaltors basc a
child’s future instruction on infarmation giined through
curriculum-based asscssments ol the youngsler's aca-
demic progress, including student porifolios, perlat -
mance lasks, sudent exhibitions, structured clussroom
abservations, and parent conferences. No important edu
cational decisions about i child or il currivuluny ae
made snlely vn the basis of st stundardi zed test score, as
they are in traditional elementary schouls.

The Geod Conmmn School's flexible, cross-age grade
structure nol only achnowledges that shildien progress al
different rates, bul also guards against uacking and en-
courages leachers to work witl cach pupil os an ingdi-
vidual, Children who need more lime 1o camplele work
can do so without "*Mhinking” a grade, and na child i
“pustied ahead™ by skipping a grade,

ENTITLEMENT 6: Children are entitled e
n brond range of individualized support
servieces.

The Goed Common Schoa has & well-developed gud-
wnee and counseling progyany School counselors help
feachors dusign classroom activities that swengthen sui-
dents’ seadentic, social, personal, and career develop-
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menl skills. Counselors meel individually or in small
groups with sludents referred by parents ot eachers—or
who jusl need lo lalk with someone.

Counselors establish sirong linkages wilh conununity
scrvice providers Lo cannect students an their lamilies
with a varicty of services not available at the schuol.

Care is laken that counscling slafl cither speak the
languages of the sludents and families, or scek oul ap-
propriale iranslalors so that all may be served.

ENTITLEMENT 7: Children are enntled to
attend a school that is safe, attractive, and
free from prejudice.

The Good Common School prides ilsell on being an in-
chisive. denmocratic communily of childrenand adults—
quite difTerent from the aften exclusionary
neighborhoods that surround it

Al the school, diversily 1s the norm. The principal
models respectlul treaiment of adulis and children and
expects all members of the comnunily 1o do the same,
Clear cansequences exist for abusive treatment of others,
whether by students or sialf,

ExrrrnesminT 8 Chikdren are entitled to
attend school every day unless they pose a
danger to other children or school staff,

The principal expresses to parems and students that chil.
dren cannol leam il they do nol allend school. As disci-
plinarian, she sets (irnt limits but will nol suspend a
slucdenl 1or a trivial offense. particularly an attendance
affense, When a sludent misses school frequently. Uhe
pancipal or a counsclor calls the parent to find ont il the
school can help correct the situation.

The principal is commilled to preserving a safe school
environmenl. The discipline code, developed by a com-
miltee wilh broad conununity representation. spells out
behavioral offenses and specific consequences with ap-
propriale severily af punislument. 1t also siates that sl-
denls with drugs and weapons cannol stay at school. The
code is enforced fairly and consistently. Studenis’ due
process rights are observed. Overall. disciplinary refer-
rals and school suspensiotis arc low,

INTITLEMENT 9: Children are entitled to
mstruction by teachers who hold high ex-
pectations for all students and who are
fuily prepared to meet the challenges inher-
entin diverse classrooms.

At the Good Cornmon School, teachers permit students g
fresh start cacli year, rather ftan prejudging capacitics on
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the basis of previous years® reporls, grades, or teacher
conversalions. They seck ow shiudents wha niay need
help but du not asscriively ask for il. All children are
called on in the classroom and receive equal praise.
Children’s successes are celebraied. even the small ones,

The Good Comman Schoa! encourages teachers 1o
canlinue lheir own education and allows them tine with
one anather to refleet on practice. to share informnation,
and lo engage in leam-building activilies,

ExrrrresinT 10: Children are entitled to
an equal education opportunity supported
by provision of greater resources to schools
serving low-income, minority, handi-
capped, or immigrant students.

The Good Conmon Schaol Council makes importan
decisions about how funds are spent. The principal pro-
vides mullilingual materials for parents and advocales
wellin advance of public mectings. Program budgels
relale expetiditures o school improvenent gaals.

A key tencl of the Good Cammon School's philoso-
phy is thal no child’s school success shauld be lintited
by where he or she lives. Equity is achieved hy increas-
ing finding for poor districls, rather than by forcing
wealllty districts lo lower expendimres.

Because the district that administers the Good Com-
mon School shares this view. it allocates funds accord-
iug 1o student needs. For instance, schools gel extra
money if they have grealer nunibers of low-ibconte
yullls or ghildren in specinl educational prograns.

This I'air and common-sense approach to resource al-
location is supporied by stale lnws flial have as their goal
ecualization of edeational opportupity, and which do
not permil "reforms' that spread an even layer of exira
MSOUr¢es over an unaven foundation. L
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